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Valley High School
Our Vision

Students graduate with the necessary knowledge and skills to enable their successful transition to chosen college and career paths. They are empowered to become productive members of the local and global community.

Our Mission
In order to realize the vision of Valley High School, we commit to:
1. Building a school culture where all adults respond positively to high expectations for professional responsibility and accountability

2. Supporting students to meet the school’s expectations for behavior, conduct and attitudes, and holding them to account regarding these expectations

3. Developing effective leadership that guides and manages school wide structures, systems and practices that enable effective learning and teaching. 

4. Developing highly functional small learning communities where well designed curriculum is fully responsive to students’ needs and interests, capitalizing on the opportunities provided through the High School Inc. Academies

5. Providing the necessary support to ensure teachers are empowered and confident to promote effective learning in all lessons 

6. Listening to students’ ideas and suggestions, and supporting them to plan and implement strategies for our school’s continual development and improvement

7. Making effective use of review, assessment and evaluation to monitor our progress

8. Providing consistent, regular, timely feedback to increase the rigor of development and improvement

9. Involving parents in meaningful ways that develop their understanding of the vital role they play in supporting teaching and learning, and help them to be advocates for their children

10.  Working productively with the local community and external partners to enhance learning
       and teaching

Valley High School

Expected Schoolwide Learning Results 
(ESLRs)
Valley High School graduates will be:

…effective communicators who:
· write in a coherent, focused manner to convey a well-defined and supported point of view.

· listen, interpret and respond appropriately and critically to verbal and nonverbal communication. 

· articulate ideas using a variety of media responding to varying demands of audience, task and purpose.

· use technology as a tool to research, organize, evaluate and communicate information.
… critical thinkers who:
· read, analyze and comprehend complex material. 
· evaluate evidence, arguments, and claims and draw conclusions based on informed analysis.
· reflect critically on learning experiences and processes.
· apply learning to real life situations.
… self directed learners who:

· creatively generate original ideas.
· evaluate priorities, set goals, and create a plan for achievement in high school, post secondary education and a career.

· exhibit productive study habits and behaviors that facilitate success.

· demonstrate self-motivation and self-discipline. 

… responsible community members who:

· demonstrate respect and tolerance for individual differences, cultures and beliefs. 

· learn from and work collaboratively with others.
· take responsibility for individual actions and affect positive change in the community.
Chapter A: 

STUDENT/COMMUNITY PROFILE

GENERAL DESCRIPTION OF THE SCHOOL

THE COMMUNITY

Valley High School opened in 1959 as the second comprehensive high school in the school district. We are bordered by an elementary school, an intermediate school, School District Pupil Support Services, housing developments, commercial properties, and apartments in every direction. There are also two comprehensive Santa Ana Unified School District fundamental high schools within a two-mile radius of our campus.

Valley High School is now one of six comprehensive high schools in the Santa Ana Unified School District. Valley High School is located in Santa Ana, California, approximately 40 miles south of Los Angeles in Southern California’s Orange County. The city of Santa Ana has a total population of 324,528 (2010 Census), with Latinos representing the largest ethnic population at 78.2%, 9.2% White, 10.4% Asian, 1.0% African American, 1.3% other. However, many city leaders believe that the census is inaccurate due to the high water consumption. City leaders predict the actual population is close to 500,000, as opposed to 350,000. This is due to a high number of undocumented individuals who probably did not register during the census. The city is bordered by Orange, Tustin, Irvine, Costa Mesa, Fountain Valley, Westminster, and Garden Grove. There are seven community colleges within the area, two California State University Campuses (Long Beach and Fullerton) and the University of California, Irvine.  In addition, there are several private universities and colleges within a short commute such as Vanguard, Concordia, Phoenix, Corinthian, Chapman, Art Institute of California-Orange County, SOKA, National, USC, and Fashion Institute of Design and Merchandising (FIDM).

The City of Santa Ana has a long and proud history of working with community leaders from neighborhoods, community-based organizations, and service clubs to improve the quality of life for residents. The city is home to the Bowers Museum, Discovery Science Center, the Santora Building of the Arts and the Santa Ana Zoo. The Orange County Performing Arts Center and the Renee and Henry Segerstrom Concert Hall are also nearby.

SANTA ANA UNIFIED SCHOOL DISTRICT

The Santa Ana Unified School District (SAUSD) is the largest district in Orange County and the seventh largest in the state, with 61 schools and over 56,000 students. Approximately 87% of students within the district are English Learners and 87% of SAUSD students participate in the free or reduced-price meal program.
The Santa Ana Unified School District is a K-12 district that employs over 4,654 making it the largest district within Orange County, with full and part time employees, serving 6 comprehensive high schools, 3 alternative high schools, a middle college high school, 36 elementary schools, 9 intermediate schools and 5 charter schools. Serving a large urban community presents many challenges for schools. The Santa Ana Unified School District has a clear focus on learning to address identified needs. The District’s focus links common core implementation to the district’s mission and vision, the 7 Building Block for Success, mission and vision statements and Theory of Action.
District Theory of Action to address these challenges: by implementing high quality, personalized learning and instruction based on common core standards, which focus on inquiry, and higher level thinking, we will accelerate student achievement.

VALLEY HIGH SCHOOL

Valley High School is a large comprehensive school that in 2011-2012, served 2,332 ninth, tenth, eleventh and twelfth grade students. Approximately 48% were designated as English Language Learners and 43% were Redesignated English Fluent Proficient (RFEP). Spanish is the predominant primary language of English Learners at Valley, but in 2011-2012 there were 9 different home languages listed for English Learners. The school is located in a community which consists of small homes and apartments and is composed largely of Latino families, many of whom are first or second generation immigrants from Mexico and Central America. The student population of Valley is 97% Latino, with a small percentage of White, African-Americans, and Asians. In the 2012-2013 school year, 86% of Valley students qualified for free or reduced priced meals, an increase of 4%. We attribute this increase to parent access to the online application through Valley’s parent center.
During the 2006-07 school year, Valley High School went through modernization and the offices and classrooms were updated to include air conditioning, new ceilings, paint and technology. Also included was a beautifully refurbished cafeteria nicknamed Club 59, in honor of the year Valley was established. A magnificent aquatic center and a higher education/counseling center were also built. The higher education center houses five counselors and a higher education coordinator, as well as representatives from various local agencies. Valley High School offers a variety of curricular programs to meet the needs of students, including AVID and Adelante. All departments have adapted their curricula to reflect the California Standards. Advanced Placement courses are offered in English, Spanish, United States History, European History, United States Government, Calculus, Environmental, and Chemistry. 

The High School Inc. 
High School Inc. is a unique partnership between the Santa Ana Unified School District and the Santa Ana Chamber of Commerce, and supported by the HIS Academies Foundation. The goal of The High School Inc. Academies at Valley High School, and the focus of our School Improvement Grant, is to provide all students with a strong foundation for success in college and 
careers. Six academies, representing high need industry sectors, housed in state-of the industry facilities and supported by many business partners, will prepare Valley High School students for careers and a full range of postsecondary options. There are approximately 200 committed business partners that work in the six academies at Valley High School. The six academies serve approximately 1,000 students in:

1. Culinary Arts and Hospitality

2. Health Care

3. Automotive, Transportation and Logistics

4. New Media

5. Global Business
6. Engineering, Manufacturing and Construction

FACULTY/STAFF DEMOGRAPHICS
Teacher Credentials
	
	08-09
	09-10
	10-11
	11-12

	Full
	103
	107
	100
	115

	Avg. Yrs. Teach
	14.9
	13.4
	14.9
	12.3

	Avg. Yrs. Dist.
	13.3
	11.9
	13.6
	11.2

	#1st Yr. Teach
	9
	10
	8
	9

	#2nd Yr. Teach
	5
	12
	4
	8

	National Board Certified
	1
	1
	0
	0

	# of Teachers
	109
	107
	100
	115


Teachers continue to posses the necessary certification for teaching. The most notable trend reveals a continuation in a younger generation teaching at our school. First year teachers in 2011-2012, compromise approximately 8% of our overall staff as compared to approximately 9% in 2008-2009.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Teacher Education Level

	  
	08-09
	09-10
	10-11
	11-12

	Doctorate
	4
	4
	2
	2

	Master’s Degree +30
	0
	0
	0
	0

	Master’s Degree
	65
	54
	59
	48

	Bachelor’s Degree +30
	27
	24
	2
	8

	Bachelor’s Degree
	20
	27
	48
	57

	Less Than Bachelor’s
	0
	0
	0
	0

	Total # Teachers
	116
	109
	111
	115


Valley High School teachers continue to pursue professional development and postgraduate opportunities. As of 2011-2012, 48 teachers posses a masters degree and 2 have doctorates. Staff development opportunities include Thinking Maps, instructional strategies, Common Core, Literacy, and Technology.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Teacher Ethnicity/Gender

	  
	08-09
	09-10
	10-11
	11-12

	American Indian/Alaska Native
	1
	0
	1
	1

	Asian
	8
	9
	7
	9

	Hispanic/Latino
	30
	34
	29
	37

	African American
	4
	4
	5
	3

	White
	62
	57
	58
	65

	No Response
	4
	6
	0
	0

	Male
	61
	--
	45
	58

	Female
	48
	--
	55
	57

	Total # of Teachers
	109
	111
	100
	115


Valley High School’s staff is a diverse group of educators with a variety of ethnic and experiential characteristics.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

STUDENT DEMOGRAPHICS

ENROLLMENT
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Valley High School’s enrollment has steadily declined, with no stabilization. As of 12/31/12, enrollment is 2257. 2012-2013 data has been compiled from CBEDs.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

ENROLLMENT BY GRADE LEVEL
	
	08-09
	09-10
	10-11
	11-12
	12-13

	9th
	629
	630
	673
	645
	577

	10th
	728
	618
	648
	644
	652

	11th
	670
	633
	532
	572
	528

	12th
	583
	584
	541
	471
	500

	Total Enrollment
	2610
	2465
	2394
	2332
	2257


In national trends, cohorts decrease as students move through grade 9-12. Valley High School‘s cohorts reflect national trends. We continue to examine enrollment by grade level in an effort to monitor graduation rate.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

ENROLLMENT BY ETHNICITY AND GENDER

	
	08-09
	09-10
	10-11
	11-12

	Asian/Pac Is./Filipino


	52 (1.9%)
	41 (0.8%)
	44 (1.8%)
	47 (2%)

	Hispanic/Latino


	2,521 (96.6%)
	2382 (97%)
	2315 (96.5%)
	2256 (96.7%)

	African American


	19 (0.7%)
	20 (0.8%)
	11 (0.5%)
	10 (.04%)

	White (not Hispanic)


	15 (0.6%)
	17 (0.7%)
	20 (0.8%)
	13 (.05)

	Male


	1341 (51.4%)
	1207 (58%)
	1301 (54.2%)
	1252 (53.7%)

	Female


	1269 (48.6%)
	1041 (42%)
	1099 (45.8%)
	1080 (46.3%)

	Total
Enrollment
	2610
	2465
	2394
	2332


Enrollment trends remain consistent; 97% of our student population is Hispanic. We have noticed that there are more male than female students enrolled at Valley. 
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

ENROLLMENT OF TITLE 1 STUDENTS
	
	08-09
	09-10
	10-11
	11-12

	Total


	2,520
	2,398
	2394
	2332

	% of Total Student Enrollment
	80%
	79%
	82%
	86%


Valley High School is an urban school. Many students meet criteria for free and reduced lunch. The percentage of eligible students has increased 6% since 2008-2009.
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Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

ENROLLMENT OF SPECIAL EDUCATION STUDENTS

	
	08-09
	09-10
	10-11
	11-12
	12-13

	9th Grade
	77
	72
	74
	67
	72

	10th Grade

	88
	74
	70
	65
	71

	11th Grade

	89
	70
	65
	59
	60

	12th Grade

	45
	94
	77
	62
	59

	13th Grade

	6
	3
	10
	5
	7

	Total


	305
	313
	286
	258
	269

	% of Total Student Population


	12%
	13%
	12%
	11%
	12%


Special Education students make up 12% of the student population. Special Education students are considered a significant sub-group for API, but not for AYP.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data was made available by the Special Education Department Chair.
ENROLLMENT OF GATE STUDENTS

	
	08-09
	09-10
	10-11
	11-12
	12-13

	GATE

Enrollment
	129
	115
	129
	147
	171

	%
	4.9%
	4.6%
	5.4%
	6.3%
	7.5%

	Total Enrollment
	2610
	2465
	2394
	2332
	2257


Enrollment of GATE students has increased 3.4% since 2008-2009. We attribute this increase to a site effort to identify GATE students. 
2012-2013 data was made available by the GATE Coordinator.

ENROLLMENT BY LANGUAGE PROFICIENCY
	
	08-09
	09-10
	10-11
	11-12

	EL Enrollment and %
	1201 (46%)
	1191 (48%)
	1184 (49%)
	1123 (48%)

	Total % FEP
	1138 (44%)
	1112 (45%)
	1035 (43%)
	1007 (43%)

	Students Redesignated FEP and % per year
	121 (9.7%)
	105 (8.7%)
	95 (8%)
	94 (8.5%)

	Total Enrollment
	2610
	2465
	2415
	2332


Valley High School has identified EL reclassification as a priority. We have focused on academic language development and schoolwide writing initiatives to help students meet reclassification criteria. We hope to increase reclassification rate to 10% in 2013.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2011-2013 data is not yet available.
ENGLISH LEARNERS BY LANGUAGE
2011-2012
	Spanish
	Vietnamese
	Pashto
	Mixteco
	Marshallese
	Filipino
	Khmer
	Hmong
	Samoan

	1100 (98%)
	12 (1%)
	3 (.3%)
	3 (.3%)
	1 (.1%)
	1 (.1%)
	1 (.1%)
	1 (.1%)
	1 (.1%)


Spanish is the first language for 98% of our English Learners.
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Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

ATTENDANCE

Average Daily Attendance by Year
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Average daily attendance rate from 2008-2009 to 2012-2013 has been consistently around 94%. We noted a drop in 2012 to 93%, which we addressed with a schoolwide focus on PBIS and attendance and tardy programs.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data was made available from Aeries. See page 52 for description of Aeries.
PARENT EDUCATION LEVEL

	
	08-09
	09-10
	10-11
	11-12

	Not HS Grad
	71%
	73%
	72%
	74%

	HS Grad
	19%
	17%
	18%
	17%

	Some College
	8%
	7%
	7%
	7%

	College
	1%
	2%
	2%
	1%

	Grad School
	1%
	1%
	1%
	1%


Most of our parents are not high school graduates and are unfamiliar with college entrance requirements. Our parent center is a hub of information and resources for parents. 

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

STUDENT ACHIEVEMENT DATA

Academic Performance Index

	API
PROFICIENCY
LEVEL
	All Students


	
	2009-10
	2010-11
	2011-12

	Number Included
	1614
	1,619
	1,609

	Growth API
	614
	637
	656

	Base API
	565
	616
	634

	Target
	12
	9
	8

	Growth
	49
	21
	22

	Met Target
	Yes
	Yes
	Yes


API- Significant Subgroups 2009-2012

	API
PROFICIENCY
LEVEL
	Socioeconomically
Disadvantaged

	
	2009-10
	2010-11
	2011-12

	Number Included
	1509
	1,520
	1,522

	Growth API
	610
	636
	656

	Base API
	566
	612
	633

	Target
	12
	9
	8

	Growth
	44
	24
	23

	Met Target
	Yes
	Yes
	Yes


	API
PROFICIENCY
LEVEL
	English Learners


	
	2009-10
	2010-11
	2011-12

	Number Included
	1244
	1,257
	1,224

	Growth API
	577
	597
	611

	Base API
	528
	580
	594

	Target
	14
	11
	10

	Growth
	49
	17
	17

	Met Target
	Yes
	Yes
	Yes


	API
PROFICIENCY
LEVEL
	Students with
Disabilities

	
	2009-10
	2010-11
	2011-12

	Number Included
	201
	193
	181

	Growth API
	400
	441
	487

	Base API
	385
	416
	443

	Target
	21
	19
	18

	Growth
	15
	25
	44

	Met Target
	No
	Yes
	Yes


	API
PROFICIENCY
LEVEL
	Hispanic or Latino

	
	2009-10
	2010-11
	2011-12

	Number Included
	1573
	1,563
	1,555

	Growth API
	612
	634
	653

	Base API
	563
	614
	631

	Target
	12
	9
	8

	Growth
	49
	20
	22

	Met Target
	Yes
	Yes
	Yes


Valley High School’s, 2013 API has grown 92 points over the last three years. On February 4, 2013, the ILT approved an API target of 714 for the current school year. The target was announced to the teaching staff on 3/6/13.

Valley High School utilizes performance data collected and relevant to all subgroups on CAHSEE, CST, Benchmarks, and CELDT testing to drive instructional practice and improve student learning. Scheduled data chats among and between content areas, assist teachers in focused instructional practice. This practice has resulted in steady API growth over the last three years. We have allocated additional resources to monitor the progress of students in the special education subgroup.
Data for API subgroups was attained from Document Tracking Services.
www.doc-tacking.com
2012-2013 data is not yet available.

Statewide and Similar Schools Decile Ranking

	API Rank
	2008
	2009
	2010
	2011
	2012

	Statewide Decile
	1
	1
	1
	1
	1

	Similar Schools Decile
	3
	4
	5
	5
	5


Although Valley’s statewide API rank remains a 1, the progress being made on similar schools rank has been attributed to our use of data and best practices. Valley High School is optimistic that our statewide rank will improve in 2013.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

California Standards Test (CSTs) Overall Performance

Student performance continues to improve as measured by the CST.
As a result of data analysis and focused instructional practice, increasing numbers of students are reaching proficiency and advanced levels of achievement. Concurrently, fewer numbers of students are scoring at far below basic and below basic. We believe that the implementation of regular data analysis and teacher collaboration is primarily responsible for this statistical improvement. 
There was a decrease in the percentage of students scoring Far Below Basic in 7 core subject areas: Grade 10/11 ELA, Geometry, Earth Science, Physics, World History, United States History, and Algebra II. In 2012, our site's API increased 22 points, largely due to moving students up a proficiency band from Far Below Basic (FBB) to Below Basic (BB): Students in grade 11 showed the most movement from FBB to BB.
 CALIFORNIA STANDARDS TEST
English-Language Arts (ELA) CST
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	595
	601
	588
	10
	12
	11
	22
	21
	22
	32
	40
	32
	30
	19
	25
	6
	7
	11
	36
	26
	35

	10th
	571
	571
	551
	22
	13
	16
	26
	23
	25
	33
	36
	39
	15
	22
	14
	4
	7
	6
	19
	28
	20

	11th
	520
	453
	442
	24
	18
	11
	27
	25
	21
	30
	35
	36
	13
	17
	22
	5
	6
	10
	18
	22
	32


English Language Arts
In 2012, the VHS staff made a concerted effort to identify FBB students in core classes for targeted tutorials and intervention programs. An analysis of 2010-2012 CST performance band comparison data indicates that this program was successful. In 2012, there were fewer FBB students in grades 10 and 11 ELA. There was an increase in the percent of proficient and advanced in grade 11.
Data was attained from California Department of Education, Data Quest.
http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Mathematics CST

General Mathematics
 

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	160
	135
	123
	29
	28
	37
	40
	37
	46
	23
	29
	14
	8
	5
	3
	1
	0
	0
	9
	5
	3


Algebra 1

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	12
	10
	272
	12
	16
	15
	37
	38
	33
	25
	27
	32
	22
	16
	19
	3
	2
	1
	25
	18
	20

	10th
	144
	145
	133
	33
	41
	37
	52
	49
	50
	11
	8
	12
	3
	1
	2
	1
	1
	0
	3
	1
	2

	11th
	31
	12
	19
	55
	33
	26
	39
	42
	32
	6
	17
	26
	0
	8
	16
	0
	0
	0
	0
	8
	16

	EOC
	536
	525
	424
	21
	23
	22
	41
	41
	38
	21
	22
	26
	16
	12
	14
	2
	2
	0
	18
	14
	14


Geometry

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	111
	134
	7
	2
	2
	*
	13
	30
	*
	28
	35
	*
	36
	29
	*
	22
	5
	*
	58
	33
	*

	10th
	323
	330
	301
	25
	25
	16
	56
	48
	40
	16
	21
	31
	2
	6
	12
	1
	0
	2
	2
	6
	14

	11th
	163
	130
	86
	48
	45
	43
	44
	43
	42
	6
	9
	9
	1
	2
	3
	1
	0
	2
	2
	2
	6

	EOC
	597
	594
	394
	27
	24
	22
	45
	43
	40
	16
	22
	26
	8
	10
	10
	5
	1
	2
	13
	11
	12


* No data available

Algebra II

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	21-12
	09-10
	10-11
	11-12

	9th
	
	
	228
	
	
	1
	
	
	17
	
	
	38
	
	
	38
	
	
	6
	
	
	44

	10th
	67
	100
	112
	9
	6
	11
	21
	29
	26
	42
	24
	40
	24
	21
	17
	4
	20
	6
	28
	41
	23

	11th
	228
	239
	245
	46
	41
	26
	37
	31
	38
	12
	21
	23
	4
	5
	12
	0
	2
	2
	4
	7
	14

	EOC
	295
	339
	585
	38
	31
	13
	34
	31
	27
	19
	22
	32
	8
	10
	23
	1
	7
	4
	10
	17
	27


* No data available

Math

VHS is focused on providing the most rigorous math sequencing available and supporting our students as they stretch their math skills. The results of this challenge and support are significant improvement in Algebra II results and steady growth in EOC proficiency rates. It is expected the over the next three years greater numbers of students will complete higher levels of math classes including increased success in AP Calculus. Algebra II made significant gains. Fewer students scored a far below basic from 38% in 2009 to 13% in 2012. 

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Social Science

World History

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	10th
	567
	604
	589
	47
	37
	36
	14
	19
	12
	24
	26
	30
	11
	12
	14
	4
	7
	7
	15
	18
	21

	EOC
	572
	611
	602
	48
	37
	37
	14
	19
	12
	24
	26
	30
	11
	12
	14
	4
	7
	7
	15
	18
	21


U.S. History
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	11th
	511
	466
	477
	33
	34
	26
	22
	20
	16
	26
	25
	27
	15
	15
	19
	5
	6
	12
	20
	21
	31


Social Science/History
The Social Studies department continues to make steady progress. The department is continuing its data analysis and test chat program to improve student achievement. In World History, the percentage of FBB students dropped from 37% in 2009 to 14% in 2012. The percentage of students scoring proficient and advanced increased from 15% to 21%. In United States History, 33% scored FBB in 2009. 26% scored FBB in 2012. The percentage of students scoring proficient and advanced increased from 20% to 31%.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Science

Science- Grade 10 (Life Science)
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	10th
	514
	580
	550
	17
	22
	15
	23
	19
	19
	42
	30
	38
	11
	19
	19
	6
	9
	10
	17
	28
	28


Biology
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	167
	194
	68
	5
	8
	0
	11
	19
	4
	42
	44
	40
	34
	19
	34
	8
	11
	22
	42
	29
	56

	10th
	486
	453
	448
	27
	26
	28
	24
	29
	24
	38
	31
	32
	9
	11
	13
	2
	3
	3
	10
	13
	16

	11th
	184
	111
	60
	31
	23
	27
	30
	20
	17
	30
	34
	35
	8
	13
	15
	1
	10
	7
	8
	23
	22

	EOC
	837
	758
	576
	24
	21
	25
	23
	25
	21
	37
	35
	33
	14
	13
	15
	3
	6
	6
	16
	19
	21


Chemistry
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	10th
	60
	140
	129
	22
	11
	14
	15
	14
	26
	45
	41
	35
	17
	28
	18
	2
	6
	8
	18
	34
	26

	11th
	176
	168
	180
	23
	18
	37
	34
	31
	23
	31
	43
	26
	10
	7
	7
	2
	1
	7
	12
	8
	13

	EOC
	236
	308
	339
	23
	15
	25
	29
	23
	22
	35
	42
	29
	12
	16
	16
	2
	4
	8
	14
	20
	24


Earth Science

	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	463
	165
	
	25
	25
	
	29
	27
	
	34
	36
	
	12
	10
	
	1
	1
	
	13
	12
	

	10th
	15
	
	6
	47
	
	*
	20
	
	*
	20
	
	*
	13
	
	*
	0
	
	*
	13
	
	*

	11th
	9
	1
	61
	*
	*
	7
	*
	*
	3
	*
	*
	54
	*
	*
	30
	*
	*
	7
	*
	*
	36

	EOC
	487
	166
	67
	25
	25
	12
	29
	28
	4
	34
	36
	49
	12
	10
	28
	1
	1
	6
	12
	11
	34


Physics
	
	Number
	% Far Below
Basic
	% Below
Basic
	% Basic
	% Proficient
	% Advanced
	% Proficient/
Advanced

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	10th
	1
	
	1
	*
	
	*
	*
	
	*
	*
	
	*
	*
	
	*
	*
	
	*
	*
	
	*

	11th
	21
	18
	35
	14
	6
	3
	24
	6
	20
	33
	61
	46
	29
	11
	29
	0
	17
	3
	29
	28
	31

	EOC
	22
	18
	36
	14
	6
	3
	23
	6
	19
	32
	61
	47
	27
	11
	28
	5
	17
	3
	32
	28
	31


Science

The VHS Science department is seeing steady growth in its CST data. Life Science Proficiency has increased from 17 to 28% over the last three years. Biology Proficiency and Advanced has increased steadily in all grade levels, with corresponding decreases in FBB and BB. Chemistry results have not increased as dramatically as some other Science courses. Though percentages of Proficient and Advanced have increased, the percentages of Far Below Basic have also increased, indicating a need to address the remediation of our low performing students and provide targeted tutoring to help ensure their success. Earth Science EOC exams have improved dramatically, with a 22% gain in proficiency and advanced, while decreasing FBB by 12 %. Physics scores are also seeing some growth with most advances being made in improving the scores of those students in FBB and BB, while not seeing significant growth in the proficient and advanced scores

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

California High School Exit Exam (CAHSEE) Data

2011-2012 Grade 10 Combined Test – English-Language Arts
	 
	#

Tested
	#

Passed
	%

Passed
	# Not

Passed
	% Not

Passed
	Avg.
Score
	% Prof. and
Above

	All Students Tested
	607
	379
	62.0
	228
	38.0
	357.0
	22.0

	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	

	Male 
	329
	187
	57.0
	142
	43.0
	353.0
	22.0

	Female
	278
	192
	69.0
	86
	31.0
	362.0
	23.0

	
	
	
	
	
	
	
	

	Race/Ethnicity
	
	
	
	
	
	
	

	American Indian or Alaska Native
	1
	0
	0
	0
	0
	0
	0

	Asian
	11
	9
	82.0
	2
	18.0
	385.0
	36.0

	Pacific Islander
	1
	0
	0
	0
	0
	0
	0

	Filipino
	2
	0
	0
	0
	0
	0
	0

	Hispanic / Latino
	588
	365
	62.0
	223
	38.0
	357.0
	22.0

	African American
	3
	0
	0
	0
	0
	0
	0

	White
	1
	0
	0
	0
	0
	0
	0

	Declined to State
	
	
	
	
	
	
	

	
	 
	 
	 
	 
	 
	 
	 

	Language Fluency
	 
	 
	 
	 
	 
	 
	 

	English Only Students
	29
	18
	62.0
	11
	38.0
	355.0
	17.0

	Initially Fluent English Proficient (IFEP)
	23
	20
	87.0
	3
	13.0
	383.0
	52.0

	Redesignated Fluent English Proficient (RFEP)
	199
	184
	92.0
	15
	8.0
	385.0
	52.0

	English Learner Students
	356
	157
	44.0
	199
	56.0
	340.0
	4.0

	
	
	
	
	
	
	
	

	Economic Status
	
	
	
	
	
	
	

	Non-Economically Disadvantaged Students
	27
	16
	59.0
	11
	41.0
	360.0
	22.0

	Economically Disadvantaged Students
	574
	359
	63.0
	215
	37.0
	357.0
	22.0

	Unknown
	6
	0
	0
	0
	0
	0
	0

	    
	
	
	
	
	
	
	

	Special Education Program Participation
	 
	 
	 
	 
	 
	 
	 

	Students Receiving Services
	57
	13
	23.0
	44
	77.0
	321.0
	5.0


2012 ELA CAHSEE Trends 

Grade 10 2012 Passing Rates (API)

CAHSEE ELA Schoolwide Pass Rates dropped 7% from 69 to 62%.

CAHSEE ELA English Learner Pass Rate increased from 43% in 2011 to 44% in 2012.

Grade 10 2012 Schoolwide Proficiency Rates (AYP) Many students scored on the cusp of proficiency.
CAHSEE ELA Proficiency dropped 15%, from 37% to 22%. 

CAHSEE English Learner ELA proficiency dropped from 9 to 4%. 

Grade 10 2012 CAHSEE Writing Applications (Essay) Writing is an area of critical academic need. ELA average essay score 2.1, 2012 Essay 2.6 average for students scoring proficient Gr. 10, 2.2 avg. for students with passing score Gr. 10. 363/619 sophomores scored 2 out of 4 on essay. (Data from Illuminate)
We analyzed individual class and grade level cohort data (by content cluster and proficiency level) to determine why Grade 10 CAHSEE ELA proficiency levels dropped sharply in 2012. We compared 2011 and 2012 CAHSEE test prep campaigns, classroom preparation, tutorials and curriculum.  We also contacted other comprehensive high schools to identify best practices and to develop an action plan for 2012-2013.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

2011-2012 Grade 10 Combined Tests – Mathematics
	 
	# 

Tested
	# 

Passed
	% 

Passed
	# Not 

Passed
	% Not 

Passed
	Avg.
Score
	% Prof. and
Above

	All Students Tested
	610
	443
	73.0
	167
	27.0
	373.0
	43.0

	
	
	
	
	
	
	
	

	Gender
	
	
	
	
	
	
	

	Male 
	334
	234
	70.0
	100
	30.0
	372.0
	45.0

	Female
	276
	209
	76.0
	67
	24.0
	374.0
	41.0

	
	
	
	
	
	
	
	

	Race/Ethnicity
	
	
	
	
	
	
	

	American Indian or Alaska Native
	1
	0
	0
	0
	0
	0
	0

	Asian 
	11
	10
	91.0
	1
	9.0
	402.0
	64.0

	Pacific Islander
	1
	0
	0
	0
	0
	0
	0

	Filipino
	2
	0
	0
	0
	0
	0
	0

	Hispanic / Latino
	591
	429
	73.0
	162
	27.0
	373.0
	43.0

	African American
	3
	0
	0
	0
	0
	0
	0

	White
	1
	0
	0
	0
	0
	0
	0

	Declined to State
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	Language Fluency
	
	
	
	
	
	
	

	English Only Students
	29
	17
	59.0
	12
	41.0
	362.0
	34.0

	Initially Fluent English Proficient (IFEP)
	23
	22
	96.0
	1
	4.0
	396.0
	70.0

	Redesignated Fluent English Proficient (RFEP)
	200
	184
	92.0
	16
	8.0
	394.0
	69.0

	English Learner Students
	358
	220
	61.0
	138
	39.0
	361.0
	28.0

	
	
	
	
	
	
	
	

	Economic Status
	
	
	
	
	
	
	

	Non-Economically Disadvantaged Students
	29
	17
	59.0
	12
	41.0
	364.0
	31.0

	Economically Disadvantaged Students
	575
	423
	74.0
	152
	26.0
	374.0
	44.0

	Unknown
	6
	0
	0
	0
	0
	0
	0

	
	
	
	
	
	
	
	

	Special Education Program Participation
	
	
	
	
	
	
	

	Students Receiving Services
	55
	18
	33.0
	37
	67.0
	341.0
	15.0


CAHSEE Math Trends

Grade 10 2012 Passing Rates (API)

CAHSEE Schoolwide Math passing rate dropped slightly from 74% in 2011 to 73% in 2012. 

CAHSEE English Learner Math Passing Rate stayed the same- 56% in 2011, 56% in 2012.

Grade 10 2012 Math Proficiency Rates (AYP)

CAHSEE Schoolwide Math proficiency dropped from 44% proficient in 2011 to 43% proficient in 2012.

CAHSEE English Learner Math proficiency dropped from 22% in 2011, 19% in 2012.

We analyzed individual class and grade level cohort data by content cluster to determine why Grade 10 passing rate proficiency levels dropped slightly in 2012. We contacted other comprehensive high schools to identify best practices and implement an action plan for next year.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Annual Yearly Progress
English Language Arts Performance By Student Group
	ELA

AYP
PROFICIENCY
LEVEL
	All Students
	African-American
	American Indian /
Alaska Native
	Asian

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	98
	96
	98
	+2
	100
	100
	100
	0
	--
	--
	100
	100
	100
	100
	100
	0

	Number At or
Above Proficient
	143
	222
	142
	-80
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	4
	+4

	Percent At or
Above Proficient
	26.0
	38.6
	24.4
	+14.2
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	36.4
	+36.4

	AYP Target
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1

	Met AYP Criteria
	No
	No
	No
	0
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	--
	0


	ELA

AYP
PROFICIENCY
LEVEL
	Filipino
	Hispanic or Latino
	Pacific Islander
	White

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	--
	100
	100
	0
	98
	96
	98
	+2
	100
	100
	100
	0
	86
	100
	100
	0

	Number At or
Above Proficient
	--
	--
	--
	0
	137
	209
	135
	-74
	--
	--
	--
	0
	--
	--
	--
	0

	Percent At or
Above Proficient
	--
	--
	--
	0
	25.5
	37.7
	24.1
	-13.6
	--
	--
	--
	0
	--
	--
	--
	0

	AYP Target
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1

	Met AYP Criteria
	--
	--
	--
	0
	No
	No
	No
	0
	--
	--
	--
	0
	--
	--
	--
	0


	ELA

AYP
PROFICIENCY
LEVEL
	Socioeconomically
Disadvantaged
	English Learners
	Students with
Disabilities

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	98
	96
	98
	+2
	99
	96
	98
	+3
	100
	85
	99
	+14

	Number At or
Above Proficient
	125
	209
	135
	-74
	75
	107
	78
	-29
	5
	8
	15
	+7

	Percent At or
Above Proficient
	24.4
	38.5
	24.4
	-14.1
	17.0
	25.7
	16.5
	-9.20
	7.2
	13.1
	23.8
	+10.7

	AYP Target
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1
	55.6
	66.7
	77.8
	11.1

	Met AYP Criteria
	No
	Yes
	No
	0
	No
	No
	No
	0
	--
	--
	--
	0


Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest. 2012-2013 data is not yet available.
Mathematics Performance By Student Group
	Math

AYP
PROFICIENCY
LEVEL
	All Students
	African-American
	American Indian /
Alaska Native
	Asian

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	98
	95
	99
	+4
	100
	100
	100
	0
	--
	--
	100
	100
	100
	100
	100
	0

	Number At or
Above Proficient
	198
	255
	266
	+11
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	7
	+7

	Percent At or
Above Proficient
	36.1
	44.8
	45.9
	+1.1
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	63.6
	+63.6

	AYP Target
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3

	Met AYP Criteria
	No
	No
	No
	0
	--
	--
	--
	0
	--
	--
	--
	0
	--
	--
	--
	0


	Math

AYP
PROFICIENCY
LEVEL
	Filipino
	Hispanic or Latino
	Pacific Islander
	White

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	--
	100
	100
	0
	98
	95
	99
	+4
	67
	100
	100
	0
	86
	100
	100
	0

	Number At or
Above Proficient
	--
	--
	--
	0
	191
	239
	256
	+17
	--
	--
	--
	0
	--
	--
	--
	0

	Percent At or
Above Proficient
	--
	--
	--
	0
	35.5
	43.6
	45.7
	+2.1
	--
	--
	--
	0
	--
	--
	--
	0

	AYP Target
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3

	Met AYP Criteria
	--
	--
	--
	0
	No
	No
	No
	0
	--
	--
	--
	0
	--
	--
	--
	0


	Math

AYP
PROFICIENCY
LEVEL
	Socioeconomically
Disadvantaged
	English Learners
	Students with
Disabilities

	
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff
	09-10
	10-11
	11-12
	Diff

	Participation Rate
	98
	95
	99
	+4
	99
	95
	99
	+4
	100
	81
	98
	+17

	Number At or
Above Proficient
	182
	242
	256
	+14
	129
	147
	186
	+39
	8
	8
	16
	+8

	Percent At or
Above Proficient
	35.5
	45.1
	46.4
	+1.3
	29.3
	35.9
	39.3
	+3.4
	11.6
	13.6
	25.8
	+12.2

	AYP Target
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3
	54.8
	66.1
	77.4
	11.3

	Met AYP Criteria
	No
	Yes
	No
	0
	No
	No
	No
	0
	--
	--
	--
	0


Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

AYP Analysis for English Language Arts and Mathematics 

AYP based in students scoring proficient or advanced on CAHSEE in ELA and Math 

 (See CAHSEE ELA data)
2012-2013 CAHSEE English Language Arts Action Plan 

· Identify site-based best practices. Get buy-in from all teachers. 
· Integrate test prep and study skills from beginning of school year. 
· Expand academic recognition and incentive programs. 
· Target more students for intervention program. Adjust cut scores to include more students. 
· Implement Systematic CAHSEE intervention program for Gr. 10 students, beginning in Sept. 
· Provide summer program planning time and release time during the year for Grade10 ELA teachers.
· Schedule “Reading Plus” summer school class for incoming sophomores. 
· Investigate best practices at other sites: score schoolwide writing prompts, online programs, and CAHSEE test prep (skills).

· CAHSEE Saturdays tutorials, homeroom quick writes/summary writing, student test chats, and pre-CAHSEE benchmark.

· CAHSEE student test chats, class competitions, and schoolwide goals.

· Explore CAHSEE materials that have been successful at other schools: Reading Plus, San Diego Dept of Education binder, and Princeton Review. 

Mathematics: 2012 Math AYP based in students scoring proficient or advanced on CAHSEE

(See CAHSEE Math data.)
We analyzed individual class and grade level cohort data by content cluster to determine why Grade 10 proficiency levels dropped slightly in 2012. This led us to contact other comprehensive high schools to identify best practices and implement an action plan for next year.

2012-2013 CAHSEE “380” Campaign
We formed a CAHSEE preparation team. Key members included administrators, LTLs, and classroom teachers. We started meeting in November of 2012 for the CAHSEE Proficiency Push at Valley High School. A success plan was adopted the included the following:
· Integrated test prep and study skills from beginning of school year. 

· Expanded academic recognition and incentive programs. 

· Targeted more students for intervention program. 

· Implemented systematic CAHSEE intervention program for Gr. 10 students, beginning in September.
· Investigated best practices at other sites: online programs, CAHSEE test prep (skills), Saturdays, student test chats, periodic pre-CAHSEE benchmarks, CAHSEE student test chats, and assessment grids. 

· Trained 5 intervention substitute teachers to push in to ELA and Social Science for 6 weeks leading to March CAHSEE.

· Provided Targeted tutoring for all ‘near 350’ and ‘near 380 students’, based on their identified strand needs from Mock CAHSEE.

· Scheduled CAHSEE Boot camp over 4 days in late February.

California English Language Development Test (CELDT)

Number and Percent of Students at Each Performance Level
	
	Beginning
	Early Intermediate
	Intermediate
	Early Advanced
	Advanced
	Number
Tested

	
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12
	09-10
	10-11
	11-12

	9th
	#
	28
	35
	30
	47
	58
	41
	115
	167
	134
	90
	107
	139
	12
	12
	18
	292
	379
	362

	
	%
	10%
	9%
	8%
	16%
	15%
	11%
	39
	44%
	37%
	31%
	28%
	38%
	4%
	3%
	5%
	100%
	100%
	100%

	10th
	#
	36
	54
	26
	64
	61
	33
	117
	118
	111
	99
	76
	158
	8
	12
	25
	324
	321
	353

	
	%
	11%
	17%
	7%
	20%
	19%
	9%
	36%
	37%
	31%
	31%
	24%
	45%
	2%
	4%
	7%
	100%
	100%
	100%

	11th
	#
	39
	31
	24
	49
	49
	28
	101
	112
	72
	71
	73
	79
	6
	11
	13
	266
	276
	216

	
	%
	15%
	11%
	11%
	18%
	18%
	13%
	38%
	41%
	33%
	27%
	26%
	37%
	2%
	4%
	6%
	100%
	100%
	100%

	12th
	#
	23
	33
	16
	35
	40
	12
	64
	85
	66
	45
	61
	80
	7
	11
	12
	174
	230
	186

	
	%
	13%
	14%
	9%
	20%
	17%
	6%
	37%
	37%
	35%
	26%
	27%
	43%
	4%
	5%
	6%
	100%
	100%
	100%

	Total
	#
	126
	153
	96
	195
	208
	114
	397
	482
	383
	305
	317
	456
	33
	46
	68
	1056
	1206
	1117

	
	%
	12%
	13%
	9%
	18%
	17%
	10%
	38%
	40%
	34%
	29%
	26%
	41%
	3%
	4%
	6%
	100%
	100%
	100%


The number of students tested on the CELDT has increased from 2009 to 2012, from 1056 to 1117 respectively. The majority of students scored at the Intermediate level. We have made a concerted effort to move students from Intermediate to Early Advanced, so that they can meet reclassification criteria. Students participated CELDT data chats during this homeroom in 2011 and 2012 to set performance goals.
· The concentrations of English Learners are highest in lower grades. In 2011-2012, 32% of English Learners were in enrolled in Grade 9, 32% in Grade 10, 19% in Grade 11, and 17% in Grade 12. 
· Most students are scoring at the Intermediate and Early Advances. We have seen a decrease in the number of English Learners in the Beginning level from 12% in 2009-2010 to 9% in 2011-2012; decrease in Early Intermediate from 18% to 10%; decrease in Intermediate from 38% to 34%; increase in Early Advanced from 29% to 41%; increase in Advanced from 3% to 6%.
· Most English Learners are Spanish speaking, the percentages have remained consistent at 98%.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest. 2012-2013 data is not yet available.

English Learner 2011-2012 CELDT Performance Based on Length of Time in U.S. Schools
Annual progress in English-language proficient (Title III, Annual Measurable Achievement Objective 

AMAO1 Moving up one level or more on CELDT

	
	08-09
	09-10
	10-11
	11-12

	Target
	52%
	53%
	55%
	56%

	Percent meeting target
	50%
	45%
	39%
	57%

	Was target met?
	No
	No
	No
	Yes


AMAO 2 CELDT Proficient- Less than 5 years

	
	08-09
	09-10
	10-11
	11-12

	Target
	N/A
	17%
	19%
	20%

	Percent meeting target
	N/A
	5%
	10%
	12%

	Was target met?
	N/A
	No
	No
	No


AMAO 2 CELDT Proficient- 5 or more years

	
	08-09
	09-10
	10-11
	11-12

	Target
	N/A
	41%
	43%
	45%

	Percent meeting target
	N/A
	34%
	29%
	44%

	Was target met?
	N/A
	No
	No
	No


· More students scored proficient in 2012, 57% compared to 56 in 2011. 
· VHS met AMAO I target of 56%. 
· VHS did not meet AMAO II goals. Only 12% of students enrolled less than 5 years scored proficient on CELDT. AMAO goal was 20%. 

· 44% of ELs with +5 years in program scored proficient on CELDT. AMAO goal was 45%. 
CELDT Conclusions

 
CELDT 2011-2012 and VHS Reclassification Data
· In 2011-2012, 48% of students were classified as English Learners (1,123 English Learners)
· 98% of English Learners are Spanish speakers.
We examined CELDT data, CST scores and SAUSD writing scores to pinpoint why more students did not reclassify. In 2012, 317 students scored CELDT proficient. The majority of these students met CST reclassification criteria, but few students met SAUSD writing criteria for reclassification. This lack of progress has been identified as a critical academic need for 2012-2013. CELDT reclassification is a focus point throughout SAUSD. We recognize the need to improve the ability of our students to meet reclassification criteria. The action plan for this improvement is embedded within or English Learner Action Plan, the school wide writing initiative and the strategies integral to common core implementation. Professional development will continue to focus on complex text, and its value in improving student literacy. We will monitor the progress of RFEP candidates (CELDT proficient students) twice yearly to improve reclassification rate and to adjust support networks to meet identified needs.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Twelfth Grade Scholastic Aptitude Test (SAT) Results

	
	
	% Tested


	Reading Avg.


	Math Avg.


	Writing Avg.



	08-09
	Valley
	25%
	403
	431
	412

	
	District
	31%
	448
	460
	449

	
	County
	41%
	523
	552
	525

	
	State
	35%
	495
	513
	494

	09-10
	Valley
	16%
	417
	432
	426

	
	District
	28%
	465
	474
	465

	
	County
	38%
	530
	559
	532

	
	State
	33%
	501
	520
	500

	10-11
	Valley
	26%
	383
	412
	394

	
	District
	34%
	455
	462
	453

	
	County
	44%
	522
	550
	525

	
	State
	38%
	495
	513
	494


Student performance on SAT exams is a focus area. We have noted that students at Valley scored below district and state averages. In 2010-2011, students scored 72 points below the district in reading, 50 points in math, and 59 points in writing. Students scored 112 points below the state in reading, 51 points below the state in math, and 100 points below the state in writing. The ILT and School Site Council developed a plan to increase student readiness for college. There will be a schoolwide push for students to prepare for the SAT exam.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

CSU Early Assessment Program (EAP)
	Subject Area
	08-09
	09-10
	10-11
	11-12

	
	tested
	% ready
	tested
	% ready
	tested
	% ready
	tested
	% ready

	English
	492
	4.5%
	476
	2.9%
	473
	3.1
	481
	3.2%

	Algebra II
	207
	3.9%
	174
	8.0%
	188
	7.7
	167
	7.0

	Summ Math
	69
	71.0%
	63
	76.2%
	73
	72.5
	81
	74.0


Our site’s key academic focus is College and Career readiness. We have closely examined EAP data. In 2011-12, 3% of students scored proficient in English, 7 % in Algebra II and 74% in Summative Math. Our site has implemented action steps to ensure a more rigorous and relevant curriculum with a focus on common core standards, higher expectations, systematic interventions, and improved parent communications.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Number of 12th Grade Graduates Meeting UC/CSU Requirements

	Year
	#
	%

	11-12
	69
	18

	10-11
	71
	17.8%

	09-10
	62
	16.5%

	08-09
	89
	23.4%


We want ensure that all students are prepared to succeed in college and career paths. We have developed a schoolwide focus on higher expectations, support networks and increased academic rigor. We will promote a schoolwide UC/CSU eligibility campaign through common core standards, access to text complexity, and academic discourse.

School Plan Action Steps (March 2013 update)
Schoolwide campaign to promote UC/CSU eligibility and to simulate a college campus environment. 

· Create college-going culture with parents as partners. Offer parent UC/CSU workshops starting in Grade 9.
· Collaborate with THINK and NAC to offer high-quality summer college essay and scholarship workshops, and SAT prep courses (taught by alumni).
· Push for students to take SAT early and often. Collaborate with THINK, NAC to target students for workshops. Identify fee waiver sponsors.
· Campaign for 3.0 GPA. Expand academic celebrations to reward gains.
· Implement systematic intervention programs to prevent Ds/Fs (RTI, opportunities for students to relearn/retest). Distribute counselor and homeroom D/F Watch list.
Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2012-2013 data is not yet available.

Advanced Placement Test Results
	
	08-09
	09-10
	10-11
	11-12

	
	Taken
	Pass
	%
	Taken
	Pass
	%
	Taken
	Pass
	%
	Taken
	Pass
	%

	Total
	253
	45
	18%
	289
	70
	24%
	377
	64
	17%
	
	
	


There has been little change in AP passing rates. In 2008-2009, 18% of students passed. In 2010-2011, 17% passed.  We want more students to pass the AP Exam. In 2012-13, we implemented AP tutorials and purchased a Study Island site license. AP teachers attend AP preparation workshops and share best practices.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest.

2011-2013 data is not yet available.

Completion Rates

12 Grade Enrollments and 12th Grade Graduates
	
	
	
	
	District
	County
	State

	Year
	Enrolled
	Graduates
	%
	%
	%
	%

	08-09
	583
	379
	65
	--
	--
	--

	09-10
	494
	346
	70
	--
	--
	--

	10-11
	543
	376
	69
	--
	--
	--


Dropout Rate 

(The 4-year derived dropout rate is an estimate of the percent of students who would drop out in a four year period based on data collected for a single year)

	Year
	Total Students
	12th Grade Cohort
	Dropouts
	Dropout Rate
	Dropout % of Total Population

	08-09
	2,610
	494
	80
	12.6%
	3.1% 

	09-10
	2,465
	494
	113
	22.9%
	5%

	10-11
	2,394
	541
	125
	23%
	5% 

	11-12
	2,332
	471
	106
	23%
	5%


Valley High School’s graduation rate for 2010-2011, 69%, - the latest data available - shows a slight decrease of 1%. Our dropout rate increased 10%. In 2008-2009, the dropout rate was 

12.6 % increasing to 23% in 2011-2012. We have made concerted effort to improve graduation rate. Additional personnel have been hired to support a schoolwide PBIS initiative, in an effort to monitor student progress, improve attendance, and prevent dropouts.

Data was attained from California Department of Education, Data Quest. http://data1.cde.ca.gov/dataquest. 2011-2013 data is not yet available.

Post Enrollment Data

Senior Exit Surveys are given to Valley High School graduates at the end of each academic year. The survey results indicate post-high school plans for its recent graduates as well as their personal experience as a student at Valley.

When interpreting results, it is important to note that there is never 100% participation. The participation numbers vary over the course of the five years on file. Many factors such as student interest or change in address account for a less than preferable numbers.

Chapter B:
 SIGNIFICANT DEVELOPMENTS
Changes at Valley High School Since the Last WASC Visit

Administrative Changes
Valley High School’s administrative team has been in transition before, during, and since the WASC visit in 2011. The principal, Patrick D. Yrarrázaval-Correa, was appointed in April of 2011. The Learning Director, and AP of Discipline are new to Valley this year. The AP of Guidance and Counseling is in her second full year, while the AP of Student Activities and the Operations Administrator have been at Valley High School since the start of 2011-2012 school year. 

Cambridge Education

Funded by the School Improvement Grant, Cambridge Education consulted with Valley High School staff, students, and parents to help guide our team toward sustainable transformation. With their collaborative model of consensus building, Valley High School’s community members
 are being trained and implementing:
· ECO (Effective Classroom Observation) An observation protocol focused on identifying and describing the learning in a class setting, rather than the teaching. Envisioned as a compliment to cognitive coaching, ECO is designed to be a non-threatening, peer based, process of improving student learning
· LTLs (Learning and Teaching Leaders) Department chairs are no longer perceived as message delivery vessels.  They are seen as partners in the process of improving student achievement.  LTLs have been trained in ECO, meet weekly with the Learning Director to analyze achievement and staff data, assist with instructional design based on that data, and work with individual teachers to improve learning. Their role is closely allied with the administrative team; and they are viewed as partners in school improvement.
· SQR (School Quality Review) and CQR (Community Quality Review) Valley High School was guided through a process of cognitive review by staff, community members, and students. The needs of the school were identified, its strengths celebrated, and the results of this work led directly to the design of the 2012-2013 SDIP (School Development Improvement Plan), which in turn support the development of SPSA (Single Plan for Student Achievement) and the WASC action plan.
Instructional Leadership

Under the MOU (Memorandum of Understanding) between SAUSD and SAEA (Santa Ana Employees Association) the Transformational Instructional Leadership Team (ILT) is charged with developing and monitoring implementation of the Valley Transformation Plan and the Single Plan for Student Achievement (SPSA). The ILT is made up of seven Department Chairs, a Lead Counselor, four elected at-large faculty representatives, High School Inc. Focus Coordinator, ELD Coordinator, Outreach Consultant, Athletic Director, Learning Director, Operations Manager, three principal appointees, three Assistant Principals and the Principal.

The ILT may establish task forces and schoolwide team in order to empower staff members to develop proposals and support the Valley Transformation Plan and SPSA. Current and past task forces include Data Analysis, PBIS, Schoolwide Literacy, Student Recognition and Motivation, Parent and Community Outreach, Student Health and Social Emotional Needs, Teacher Advancement and Professional Development, Targeted Tutoring, Technology, and Program Evaluation. The ILT has formalized its agenda protocols and operates with a model that serves it purpose. 

Vision and Mission 

In the spring of 2012, Cambridge Education facilitated a focused analysis of Valley High School’s Vision and Mission statements. Using SQR, an intentional model of data gathering, 
the staff and community participated in a series of exercises designed to empower the voices of all stakeholders. The process involved the following:

· Valley High School community participated in a SQR (Survey Quality Review) 
· Valley High School community reviewed the SQR 
· SQR pinpointed that people did not know Valley’s Vision and Mission
· Stage 1 implementation document shared at every department meeting - the revision of Vision and Mission is a KPI (Key Performance Indicator) for leadership
· SDIP teams created by leadership 
· Update 1 sent to staff documenting the plan for whole school involvement, with dates 
· SDIP teams looked at the V&M, made notes on its deficiencies and suggestions for change 
· At a full staff meeting, all staff reviewed old V&M statements using a template for feedback 
· Valley High School’s transformational leadership team reviewed all feedback and made further amendments to V&M 
· Updated revisions sent to ALL staff by email 
· Valley High School administration made final contribution to V&M statements.
· LTLs (Learning and Teacher Leaders) shared V&M and SDIP overview at department meetings. 
· Staff approved Vision and Mission Statements via Survey Monkey
ESLRs (Expected Schoolwide Learning Results)

Valley High School communities reviewed our ESLRs in 2012. The WASC team facilitated the whole staff review of the current ESLR version during designated staff meetings, and the smaller group (home and focus) review of the ESLR version presented to students.  Staff feedback is incorporated into the current ESLR version and the final draft has been approved by whole staff via Survey Monkey in January of 2013. The process of review and revision has resulted in small, but important changes. The current version, approved in the spring of 2013, is a part of this document (p. xvi).

Common Core State Standards

Common Core State Standards (CCSS) represent a set of expectations for student knowledge and skills necessary to succeed in college and careers. CCSS will help ensure that students receive a high quality education, consistent from school to school and state to state. The development of the CCSS was spearheaded by two organizations - the Council of Chief State School Officers and the National Governors Association. 

The criteria used to develop the CCSS are:

· Aligned with college and work expectations;

· Include rigorous content and application of knowledge through high-order skills;

· Build upon strengths and lessons of current state standards;

· Informed by top-performing countries, so that all students are prepared to succeed in our global economy and society;

· Evidence and/or research-based.

Valley High School’s plan for implementation of CCSS is aligned with the SAUSD vision and includes:

· Oct.‐Nov. 2012: Establish multiple points of entry into core courses. Form writing teams

in key courses with teacher leaders.

· Dec. 2012‐Feb 2013: Begin writing process with support of QTEL and HS teams 
(Dec. 18‐19, Feb 6)

· January 2013: Conduct Teacher Feedback Groups

· (Jan. 17 & 24): Identify areas of refinement for future units of study

· February‐May 2013: Develop modules and expand teachers’ knowledge: 21st Century Learning (Collaboration, Communication, Critical Thinking, Creativity) Academic Language Development, Effective EL Strategies, Use of Text Sets, CCSS Assessments

· February‐May 2013: Develop modules and expand teachers’ knowledge: Text Complexity, Collaborative Conversations and Development of Academic Language

· March‐May 2013: CLAS teachers with support of curriculum specialists and expert teachers write Common Core Units of Study to be taught in May‐June 2013

· March‐May 2013: Writing Teams pilot units of study and CLAS teachers provide demonstration lessons with classroom teachers with possible opportunities for lesson studies

Valley High School is conducting regularly scheduled professional development for all teachers in CCSS. By the end of the 2012-2013 school year, all core subject area teachers will participate in common core lesson design and teach a common core model lesson. A Common Core specialist (CLAS teacher) is on staff and works with individuals and teams. On January 28, Student Free Duty Day Staff Development included targeted sessions on CCSS implementation. Surveys are taken following staff development and the results of those surveys drive future staff development and common core preparation.
The following schedule for Common Core training is in place
CCSS TEXT COMPLEXITY PROFESSIONAL DEVELOPMENT SCHEDULE

· March 27, Session #1 - Full staff: Read and Learn Explore the big idea and essential questions of the complex text module connected to the CCSS instructional shift.
· April 10, Session #2 - Full Staff: Reflect and Respond Respond to purpose and setting questions.
· May 15, Session #3 – By departments: Analyze and Apply Read exemplar text from your content area and discuss the instructional implications, connecting to SAUSD practices and students. Apply CCSS text rubrics.

· May 29, Session #4 – By departments: Examine and Implement Within content area, analyze modeled strategies and scaffolds for classroom applications. Collaborate with colleagues and apply what you know about text complexity to your own text.
Counseling 

The Valley High School Guidance and Counseling team works collaboratively with SAUSD personnel and the National Center for the Transformation of School Counseling. The focus of their work is the development and support of:

· Improved A-G completion rates 

· Yearly review and revision of student 4 year plans

· Improved communication with parents and other stakeholders

· Greater visibility, and support of teachers
Guidance and Counseling has also increased its efficacy in support of students’ social and emotional needs. The COST (Coordination of Services Team) has been implemented while the process of student referrals to interventions and the results of COST review are shared with appropriate parties.  To fully incorporate the PBIS process, an in-house suspension program and Nest program have been put into place. The Nest program is housed in an area where students’ academic and behavioral needs are addressed while trained intervention specialists (OCDE) provide tiered intervention and counseling support. 

High School Inc.
Valley High School's unique partnership with the Santa Ana Chamber of Commerce resulted in the creation and implementation of six career academies supporting high-growth industries in Santa Ana - Automotive & Transportation, Culinary Arts & Hospitality, Engineering, Manufacturing, and Construction, Global Business, Health Care, and New Media. Each of the career academies has a course of study detailing academic and career technical education classes for each of the academies.

One of the goals of this partnership is to bring high-level technical and academic skills to Valley's students. This collaboration is a commitment to our students to demonstrate acquired proficiency in a specific industry. Thereby encouraging post secondary education/training and/or employment.

ELA Intervention Program
Through a process of proposal, discussion, feedback, and implementation, the ELA Department and ILT proposed the purchase of two online learning remediation programs. Accelerated Reader and Study Island have been implemented on campus; and the data these two programs will provide is being used to drive the instructional practice of our 9th and 10th grade teams. It is the vision of the ILT that these programs will be implemented in grades 11 and 12 over the next school year.
An analysis of CST data reveals that Valley High School performed first in 7 of 14 content area tests in 2012 when compared to the other SAUSD PLAS schools. Though this is encouraging, it has served merely as a launching point for our conversations about target growth through instructional practice.

English Language Development (ELD) 

In the fall of 2012, Valley High School opened an academy designed to serve the needs of EL, level one students. Named the “Welcome Academy”, its structure supports rapid language acquisition for new arrivals, using research based instructional strategies in the content areas of ELA, Math and Science. The Valley High School Welcome Academy is envisioned as a magnet for new arrivals to the SAUSD at the high school level. It currently serves 27 students and its progress is monitored by site and district personnel.
Homeroom

Valley High School has developed a homeroom structure by adding a 20 minute seminar period immediately following lunch, and establishing that class as a homeroom.  The homeroom teachers develop relationships with a small group of students, many of whom are part of their content class rosters. Teachers monitor attendance, grades, and communicate with parents on a regular basis. Teachers receive Talking Points, Power Points, and video clips produced by a Homeroom Committee, developed using feedback from staff to identify needs. Homeroom is monitored by administrators who report their observations to the ILT. The ILT then considers the data/reports and is responsible for revising and updating the homeroom process.
Support Staff

With the support of categorical and SIG funding, Valley High school has added staff to support students, parents and teachers. PBIS and Student Relations are supported by two Orange County Department of Education consultants trained in student intervention. A second Outreach Consultant has recently been offered employment for the remainder of the year and will assist the student relations team in positive intervention strategies related to tardies, student conduct and grades.
Welcome Academy

In accordance with SAUSD, a Welcome Academy has been established for English Language newcomers located at Valley High School. This academy focuses on English language acquisition for non-native speaking students in order to more rapidly develop English, math, and science skills necessary to be mainstreamed into core subject courses. 
Anteater Academy

Valley High School is making considerable effort to brand itself within the community. While our primary efforts are intended to develop an identity as a ‘school to career’ institution of learning, in a focused effort to recruit students, raise our A-G completion rate, and improve our 4 year college enrollment numbers, a partnership has been formed with UCI, known as the  Anteater Academy. The expected outcomes are that Valley High School’s Anteater Academy will attract increasing numbers of the top students from SAUSD and other central Orange County school districts, and that Anteater Academy graduates will have completed eight or more AP courses by graduation.

This partnership defines the role of Valley High School to support a minimum of 72 students per year, with more to be added over time, in pursuit of admission to a UC campus or other four year university.  Anteater students and staff receive GEAR UP support for classes of 2015 and 2016, professional development and the support of a Small Learning Community.  The NAC (Nicolas Academic Center) provides after school assistance, and course sequencing directs Anteater graduates to the nation’s top four-year, colleges and universities.
The University of California Irvine, as a partner, will collaborate with Valley High School teachers, counselors, and the higher education coordinator (HEC) to provide parent education, financial aid information, EAOP (Early Academic Outreach Program), student teachers, undergrad Cal-Teach students, undergraduate tutors, mentoring, summer residential program for incoming Freshmen (if funding is available), summer residential program for parents, SAT and subject area test prep, ACT Prep, support for AB5440/AB130/AB131, and test support for Seal of Biliteracy.  
Anteater students make a written commitment to maintain a GPA 4.0 or higher, participate in programs, and avail themselves of all support to stay on track to complete the Anteater Academy mission. 
Master Schedule

The 2011 WASC, Visiting Committee Report identified several areas of need as related to master schedule. In a focused effort to address those needs, the following items have evolved:

· Tumbling schedule: Data analysis revealed that first period tardy rates result in significant loss of instructional minutes for the class taught first in the day. At Valley High School, this analysis drove a school community effort to remedy the problem.  Other schools utilize a schedule that “tumbles” the first period of the day throughout the week, with only 6th period, in recognition of high school athletics, remaining static. The other 5 periods move to the first period of the day as the week goes on. Data analysis indicates that the tardy frequency has decreased schoolwide, and each instructional period now shares the first period of the day.

· One lunch: SAUSD high schools have for years used two or more lunches to allow students time and access to nutrition. In 2011-2012 master schedule adjustments were made to allow for a single lunch period, thus minimizing distractions to instructional minutes, and maximizing opportunities for shared clubs and all staff  to interact.
· Common Prep: Providing common prep, and supporting the collaborative model of PLCs, is a priority at Valley High School. Currently, 9th grade ELA and Math teams, five of the academy teams (each with six teachers), and three ELA content area teacher teams have common prep periods, thus significantly improving the opportunities for collaboration and data analysis.

· Wednesday Minimum Day: Students have a minimum instructional day each Wednesday. This day is designed for regularly scheduled professional development, currently focused on data analysis, instructional practice and school climate. During the 2012-2013 school year, approximately one third of the days are devoted to whole staff development, one third to WASC work, and one third to department meetings and content team collaboration.

Freshmen Mentor Program 

 In 2012-2013, Valley High School implemented our Freshmen Mentor Program schoolwide. This program uses upper grade students to mentor 9th grade students on school success and achieving college. Ninth grade homerooms are visited twice weekly by teams of mentors with lesson objectives designed around a goal of post secondary success. The freshman mentor program provides each freshman with a supportive relationship that supports a smooth adjustment from junior high to high school, both academically and socially.  FMP provides each freshman with:

· Advisory opportunities and mentoring 
· On-going orientation to high school 

· A comfortable relationship to grow in high school 

· Monitoring of each freshman's academic progress 

· Constant announcements of school activities 

· Academic Resources through faculty advisor, FMP, and subject study groups.
Facilities 

Over the last 18 months, Valley High School has installed new fencing for school safety, security cameras, 108 new stations in computer labs, and we continue to monitor facilities on a daily basis for safety and Williams Compliance.

PBIS - Positive Behavior and Intervention Support
PBIS at Valley High School is designed to produce effective systems, generating positive attitudes, caring relationships, school spirit, strong work ethics, and a healthy learning community. In order to achieve this, the PBIS effort focuses on: 

· Outcomes: academic and behavior targets that are endorsed and emphasized by students, families, and educators.
· Practices: Evidence-based interventions and strategies. 

· Data: information that is used to identify status, need for change, and effects of interventions. 

· Systems: supports that are needed to enable the accurate and durable implementation of the practices of PBIS.
Writing Across the Curriculum

Valley High School, using standardized tests and summative assessment data, identified a need to support all students in their writing. Beginning in 2012, a team of staff members, led by the ELA teacher on special assignment, began compiling instructional guidelines for cross curricular writing lessons, rubrics, and exemplars. This text was printed, bound, and distributed to staff at the beginning of the 2012 academic year. Professional development was provided to support teachers in their writing efforts and regular reminders reinforce the commitment to improving student writing. Staff development provides teachers with models of engaging writing strategies, and time to experience their implementation.
Technology

Aeries
Over the last four years, SAUSD has phased in the Aeries student information system. Beginning in 2012, additional components added to the student/parent efficacy of Aeries. Students and parents have access to a portal revealing their attendance and grades, updated regularly by teachers and attendance personnel. Access to this information improves stakeholder communication and increase the frequency of that communication. Data is being compiled to document the impact of this program.

Online Learning
Valley High School has implemented credit recovery and academic remediation using online learning. In 2011-2012, a partnership with California State University Fullerton provided A-G approved online courses. Currently, SAUSD supports the use of Plato Online learning. These courses are A-G approved and Valley High School supports three sections of online learning classes in its master schedule.

Grade Cam
Grade Cam, an online system of disaggregating student performance data, is being piloted at Valley High School. The science and social science departments are leading the implementation process.  Grade Cam allows teachers to use their Elmo document camera as a scanner for multiple choice tests and automatically filters results to their grade books. The system allows for immediate data summaries and therefore a more rapid response to student learning needs.
Multimedia

In order to maximize technology within the classroom, the addition of student responders, computers, and iPads have become available for teachers and student use.  The responders are used for formative assessments; and students provide immediate feedback to teachers checking for understanding.  There has been an incorporation of about 200 new computers dispersed throughout campus with many being placed in 8-1 creating a new computer lab for student access.  This also led to every teacher receiving a new computer for classroom use. In addition, 60 iPads are available for checkout to be used in the classroom.  Currently, they have been used in special education classes and for staff meetings.  

Chapter C:
PROCESS AND PROCEDURES FOR FOLLOW UP
Valley High School staff continues to work purposefully to establish an atmosphere of collaboration and cooperation in pursuit of improved student learning. The work begun in partnership with Cambridge Education, our external partners funded by the School Improvement Grant, is founded on a process of reflection, cognitive coaching and sustainable systems designed to improve student achievement. 

Beginning late in the spring of 2011, a series of meaningful reviews of Valley’s leadership, school community, instructional practice, and school climate were facilitated by Cambridge. Focused on the nine Schoolwide Critical Areas for Follow-up, identified in the Visiting Committee Report of April 2011, the following events took place:

· Valley High School community participated in a SQR (School Quality Review) 
· CSQR pinpointed that people didn't know Valley’s Vision and Mission
· Stage 1 implementation document shared at EVERY department meeting - the revision of V&M is a KPI for leadership
· SDIP teams created by leadership 
· Update 1 sent to staff documenting the plan for whole school involvement, with dates 
· SDIP teams looked at the V&M, made notes on its deficiencies and suggestions for change 
· At a full staff meeting - all staff reviewed old statement using a template for feedback 
· Leadership reviewed all feedback and made further amendments to V&M 
· Updated revisions sent to ALL staff by email 
· At administration meeting, senior school leaders make final contribution to V&M statements.
· LTLs (Learning and Teacher Leaders) shared V&M and SDIP overview at department meetings. 
· Staff approved Vision and Mission Statements
This process has become the template for meaningful analysis and annual revision of the Schoolwide Action Plan and School Development and Improvement Plan. This was accomplished with the assistance of Cambridge in the Spring 2012. In June of 2011, the Schoolwide Action Plan was revised and approved by the school community. Each of the three goals in the plan, and the 18 specific tasks associated with those goals, addressed one or more of the nine Critical Areas for Follow-up.

Throughout the 2011-2012 school year this plan was used a reference as transformation was implemented. It is noted in this report how each area for follow-up and the goals became integral to the culture of Valley High School. 

In the summer of 2012, Valley High School instructional leaders began to prepare for this current WASC report and the ensuing follow up visit. Specific days devoted to WASC reflection are built in to the professional development calendar. Meetings in Home Groups and Focus Groups are designed to facilitate data analysis and critical evaluation of the SAP and SDIP. A WASC team, composed of the Learning Director and two staff members, meets daily during 6th period to facilitate meaningful reflection by all community members on the progress being made by Valley High School toward improved student learning. The tasks performed by the WASC team include:

· Design lesson plans for WASC professional development

· Facilitate professional development days

· Compile data for analysis

· Share all findings with staff and school community

A calendar of meetings, logs and records of lessons and archives of data are maintained by the WASC team. This is intended to serve as a sustainable process of annual review and revision of all school goals and achievements.

In early January 2013, the WASC team began writing this follow-up report. Using the 2011 full self-study as a template and the Revisit Procedures Progress Report Format as a guideline, this report was constructed as a collaborative effort. A one day visit is planned for April 11, 2013 to review the findings. 

Chapter D: 
PROGRESS REPORT

2010 – 2011 Schoolwide Critical Areas for Follow-Up

1. Continue to provide necessary professional development in the areas of data analysis and instructional best practices.

2.
There is a need to evaluate academic and intervention programs on an ongoing basis utilizing data.

3.   Better define the role of the ILT in relation to its decision-making processes. 

4.   Ensure that stakeholders within the SSC are afforded opportunities for input.

5.
Develop a systemic data-driven approach to assess school programs as to their individual impact on student achievement, thus driving the allocation of funds.

6.
Increase the number or students who meet A-G requirements. 

7.
Continue to use collaboration time to modify teaching strategies to meet students’ needs.

8.
Needs and gather evidence that modifications are occurring (such as lesson plans, differentiation, common assessments, etc.) 

9.
Have a consistent schoolwide homeroom program.

2012-2013 Action Plan Focus: Improving Data Driven Instruction and Involvement of Stakeholders

Schoolwide Action Plan: Goals

Goal 1: Data 
Increase teachers’ use of available school, district and state student achievement data for instructional planning, corrective teaching, and intervention to increase overall student achievement; develop a system for setting individual student goals based on individual state test data; and plan, monitor and adjust school intervention programs, student placement, and the master schedule based on student achievement data.

Specific Tasks:

T1: Train all staff members on data-driven decision making protocol utilizing the assessment and management system.

T2: Design, submit to ILT for approval, and use a data protocol system for analyzing the following assessments by grade, department, course, teacher, and student:

1.
Individual students and parents in data chats to establish a system of individual student

 goal-setting based on local and state test data
2. Common Assessments in English Language Arts, Mathematics, Social Studies, Science, and Foreign Language

3. Benchmark Assessments in English Language Arts, Mathematics, Social Studies, and Science

4. CAHSEE Results (July, November, February, March, May)

5. California Standards Tests (August)

6. CELDT (February)

Based on the protocol, a data review sheet will be completed for the course and teacher following each assessment.

T3: Continue to monitor processes to ensure that Valley students are enrolled in A-G courses,     and passing those courses with grades of A, B, or C.

T4: Develop and implement a consistent grading policy across all course-alike groups, including

a policy regarding homework and class work requirements, and a plan to reduce failure rates. 

T5: The most current student data from the following list will be used to develop the master schedule and for placement of students in core classes:
1. CAHSEE status 

2. CELDT proficiency levels

3. CST performance levels

4. District benchmarks 

5. IEPs

6. Grades

7. Teacher recommendation

8. Student self-selection of courses

9. ELA and math placement tests

    10.   Reading level performance indicators

T6: Develop, implement and monitor a system for informing students of individual progress on multiple measures (see T5 above) and setting individual goals:

1. Individual student set goals - based on local and state test data 

2. FMP mentors visit Gr. 9 homerooms twice weekly to help students set goals and develop effective study habits

3. Homeroom (Grade Checks, Data Chats)

4. Counselors meet with students to discuss progress and performance
5. Aries (Student Portal to access individual data)
6. Parent portal (Aries)

7. Grades posted in classroom (by ID#)
T7: Develop, implement and monitor academic intervention programs for students not mastering content standards and/or not passing classes:

1. English-Language Arts

2. Mathematics

3. Accelerated Reader

4. Mastering Content Standards

5. Algebra I support classes

6. Bridge classes

7. CAHSEE prep

8. Online Classes (Titan & Plato) 
9. Reading Plus
Goal 2: Instruction
Provide rigorous instruction using a variety of strategies, including proven research-based engagement strategies, technology and experiences beyond the textbook and the classroom, that actively engage students, with an emphasis of higher order thinking skills to help students succeed at high levels, with a focus on improving literacy/writing skills and math skills.
Specific Tasks:

T8: Provide professional development in:

1. Student engagement strategies

2. Standards-based instruction with and beyond the textbook

3. Strategies requiring higher order thinking skills

4. Math skills or teaching math skills
5. ECO training 

6. Thinking Maps training

7. UCI Project 
T9: Develop and implement a program of schoolwide student literacy strategies and writing across the curriculum to reinforce academic language.

T10: Implement Accelerated Reader in grades 10-12.

T11: Develop 6-week sections of engaging instruction aligned with state standards and district pacing charts.

T12: Develop one or more common assessments for each six week unit, and refine common assessments based upon analysis of data (grades, test scores, benchmark scores, CST scores, CAHSEE scores).

Goal 3: Involvement of Stakeholders
Define the role of the instructional leadership team. Ensure there are opportunities for input from all stakeholders, including, but not limited to; Instructional Leadership Team, School Site Council, English Learner Advisory Council, Parent Organizations, Student Leadership, High School Inc. Academies, Small Learning Communities, external groups and organizations.

Specific Tasks:
T13: Define the roles and responsibilities of the Instructional Leadership Team.
T14: Parent meeting schedule established and adhered to (Spanish speakers the first Wednesday of each month, English speakers the second Wednesday at 10 A.M. and 6 P.M.). 
T15: Elections for School Site Council (SSC) and English Learner Advisory Council (ELAC) will be held.

T16: Parent and student participation are in compliance with state regulations, with full compliance by the Federal Program Monitoring (FPM) visit. 
T17: External groups and organizations, such as participants in High School Inc., ValleyTHINK, and the Nicholas Academic Center (NAC) will meet on a monthly basis to ensure collaboration and mutual program support.

T18: Meeting dates to be published to school community and posted on school web site.

Task 1:

Illuminate Training

In order to ensure all staff members were trained on data driven assessment and management 

systems, staff was trained during professional development days at the beginning of both fall and

spring semesters on the use of Illuminate. 

Teachers have formed teams to receive collaboration, program planning or sub release time to pinpoint areas of strength and areas of need on state and local assessments and to adjust pacing guide for re-teaching of key concepts. As a result, staff now analyzes content area benchmark assessments, CST results, and CELDT levels to inform instruction. 
In addition, staff was trained on the use of Illuminate to conduct grade cam functions in December 2012. 

Staff can analyze their own created content area assessment results, allowing teachers to incorporate Intel Assess questions for analysis and evaluation. These results are shared within and across content areas. 

Tasks 2 – 6:
A-G Course Passing Rate
The counseling team meets regularly with students to establish goals and ensure student placement in courses needed to complete A-G requirements. The master schedule team meets regularly to assess progress towards this goal.

There is a schoolwide effort to reduce the number of Ds and Fs by students in all courses. There is an effort, led by the ILT, to establish a consistency of grading policies across course alike groups and additional dialogue focused on further alignment of grading practices. The goal is to ensure equity of grading between common core subject courses
The data table below represents a sample teacher grade distribution for 2012-2013.
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Access to data as represented above is intended to encourage teachers and staff to have conversations about grading policy and the meaning of letter grades. Professional development and data chats further promote professional conversations aimed at understanding student grade data, and helping the entire staff to adjust instructional practices to further increase the learning of Valley High School students.
The data table below represents grade distribution among subject areas.
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To maintain and monitor academic success, students participate in monthly homeroom grade checks, agenda checks, GPA calculation, and access to the Aries grade student portal. The parent liaison assists parents to access this portal in order to track their student’s academic grades. All students have access to their grades through the student portal. Also, grades are posted in the classroom for students to check their academic progress. Bridge courses and Plato are available to help students improve academic grades, recover credits, decrease failure rates, decrease transfer to alternative education, and increase graduation rates. Students are able to complete A-G requirements and remediate course work.

Task 7:

Target Instructional Gaps 
In order to target instructional gaps, all freshmen take an online reading diagnostic test (Reading Plus) to measure reading comprehension and fluency. Test results are used for instructional planning.

In 2012, Valley High School established an additional reading lab for English Learners, strategic and intensive students. This lab features Reading Plus, Accelerated Reader, Study Island, and PLATO credit recovery. 

The Instructional Leadership Team supports a systematic network for at-risk students. The ILT identifies needs and approves academic intervention programs for students not mastering content standards and/or not passing core classes. Pilot programs include: a summer readiness program for incoming ninth graders in math, credit recovery options, after school and Saturday tutorials. In addition, intervention substitutes to provide targeted tutorials in ELA and Math through “push-in” intervention groups during the school day. 

Academic Intervention Programs
In order to ensure mastery of content standards and passing academic courses, the following intervention programs have been established at Valley:

1. 9th grade level English Language Art intervention program

2. 9th grade level Mathematics intervention program

3. Algebra 1 support classes

4. Bridge courses

5. AVID program

6. CAHSEE prep

7. Freshman Mentor Program (FMP)

8. Accelerated Reader

9. Mastering content standards

    10.   Outreach program

    11.   Online classes (Titan and Plato)

These programs support students to pass academic courses and develop skills for mastering standardized assessments assessment requirements, such as CAHSEE. Many of the intervention programs are at multiple levels and will continue to expand to upper grade levels. The end result of these interventions is to increase higher academic success and increase the graduation rate.

Learning and Teaching Leaders (LTLs) are collaborating as a PLC to develop a systematic support network for at-risk students. Support staff and the administration team collaborate to provide timely and appropriate interventions to identify students (English Learners and under-performing students). Intervention substitutes assist classroom teachers through “push-in tutorials during the school day in ELA and Math. The support network consists of diagnostic testing in reading and math, targeted tutoring, a Freshman Summer Readiness Program, and an English Learner Reading & Credit Recovery Lab. 

Tasks 8 - 9:

Professional Development

Valley High School professional development focuses on schoolwide literacy strategies in the following areas:

1. Thinking maps training

2. Writing across the curriculum

3. Writing program with ELA and Social Science teachers

4. UCI History project

5. AVID training

There is a “Writing Across the Curriculum” sample handbook containing argumentative and persuasive essays in all core subject areas. This handbook is a collection of student essays collected during the 2011 – 2012 school year.

In addition to literacy strategy professional development, staff is trained in Effective Classroom Observation (ECO), a framework for conducting classroom visits to provide a meaningful feedback on class lessons that focuses only on student learning, Accelerated Reader, and the Positive Behavioral Interventions and Supports (PBIS) Program.

There has been a shift in professional development to include Common Core training workshops in preparation for the 2014–2015 school year.

Valley High School’s key instructional focus is to build a highly-effective Professional Learning Community (PLC), with a focus on improving teaching and learning. Teacher teams collaborate on effective classroom observations, lesson design, curriculum mapping, and using data. Valley’s ILT receive continued support from Cambridge Education Group in the following areas: School Quality Review (SQR), School Improvement & Development Plan, and Effective Classroom Observations (ECO). See Appendix. Funds have been allocated to provide extra-duty time for professional development related to curriculum alignment, data-driven instruction, thinking maps training and writing across the curriculum.

Positive Behavioral Interventions and Supports (PBIS)
Interventions and Supports (PBIS) program, which has proven to be very effective. As a result of 

PBIS, staff members have developed a classroom behavior matrix and utilized PBIS strategies. These strategies range from giving students Talon awards or tokens for good behavior to handling minor discipline problems within the classroom. If students are given the Talon awards, then they can enter these awards in the weekly raffle drawing to obtain a prize. The PBIS system has really created a positive culture and environment at Valley High School. To fully incorporate the PBIS process, an in-house suspension program and Nest program have been put into place. The Nest program is an area where students are kept while being provided behavioral intervention and support. In conclusion, these programs involve tiered intervention and counseling to addressing student behavior problems.

Tardy Sweep Program

In the current school year, a tardy sweep program has been put into place. If students are tardy to

any period throughout the day, they are taken by administrators and security to a designated tardy

room. The tardy students are to complete assigned course work throughout the entire period. As

a result of this program, there has been a dramatic reduction in the number of tardy students. In 

fact, the graph below shows this dramatic change by comparing the number of tardies this school 

year as opposed to last school year. 

The graph below represents the reduction of tardies taken from two consecutive school years for the first 66 days of the school year: 
Tasks 11- 12

Department Planning and Collaboration

Departments have developed 6-week curriculum lesson plans aligned to state standards and district pacing charts.

Common assessments have been developed using Intel Assess, which has encouraged data chats among course alike content areas.

Core Departments have developed a dropbox of documents that contains common assessments. 

The common planning periods in some curricular areas, and in some SLCs allows easier progression of students across course-alike content areas.

Task 13:

Instructional Leadership Team (ILT)
The decision making process for each site shall be based upon building consensus to promote continued site transformation and staff focus upon student achievement. VHS’ Site Certificated Compact and Single Plan for Student Achievement (SPSA) has been developed by the Transformation Instructional Leadership Team (Valley High School ILT) and approved by a simple majority of unit members at Valley High School. Each point of the Site Certificated Compact shall be developed using the SMART (Specific, Measurable, Attainable, Realistic, Timely) goal format and provide specific activities for both teachers and task oriented unit members. The ILT shall monitor, edit, and adjust the SPSA based on data and needs analysis.
The decision making process for the VHS ILT shall be based upon building consensus to promote continued site transformation and staffs focus upon student achievement. The ILT members are to query site members on all proposals in an effort to accurately represent the consensus of the staff.  Prior to voting, each proposal shall allow for sufficient feedback from all members wishing to provide said feedback, and any non members in attendance shall be allowed to express their opinion. Each ILT vote will require a 50% + 1 majority of members in attendance for a passing vote. There shall be 22 voting members, 50% of whom are elected by unit members. No more than three of the voting members shall be administrators.
Task 14:

Expand Parent Involvement

The parent center is led by the parent-community liaison located in Building 2; which provides the following:

1. Workshops on EL strategies, study skills

2. Information on school events and volunteer opportunities
3. PBIS training

4. Follow-up activities
5. Other information as needed
A community liaison, two outreach consultants, attendance outreach consultant, and many others provide support for students and their families. Many of the services referenced above are described in great detail in other parts of this document. The data collected by these individuals is disaggregated and used to provide direction to the allocation of assets available to the Valley High School family.
The Falcon parent group has been established for parents to more closely connect with the campus and present the parent voice on critical issues
In order to effectively communicate with parents, staff members use the Teleparent® communication service to inform parents about their child’s behavior, academic standing and information regarding classroom requirements. Also, a welcome parent video and orientation meetings have been established.
Task 15:

School Site Council (SSC) and English Learner Advisory Council (ELAC)

SSC and ELAC meet monthly to discuss budget and schoolwide action plan issues.

The ELD coordinator facilitates the SSC meetings, which involve staff members, students, parents and occasionally district personnel. SSC Elections are held in September, which are fully compliant with all relevant laws and regulations. 
ELAC elections were held in November, 2012, which are also fully compliant with all relevant 

laws and regulations.
Task 16 – 17:

External Groups and Organizations

The following external groups and organizations have been established at Valley High School:

1. High School Inc.

2. ValleyTHINK Academic Foundation
3. Nicholas Academic Center (NAC)

Each of these external groups and organizations meet regularly with site personel to ensure

success and mutual support.

These organizations help to solidify program planning, program management, and student participation. As a result, students will receive guidance and services to achieve academic success.

The meeting dates are published and on the school web site for staff and community access.

Chapter E:
SCHOOLWIDE ACTION PLAN/ CRITICAL AREAS FOR FOLLOW UP
T1. Schoolwide Critical Areas for Follow-up
1. Continue to provide necessary professional development in the areas of data analysis and instructional best practices.

2. There is a need to evaluate academic and intervention programs on an ongoing basis utilizing data.

3. Better define the role of the ILT in relation to its decision-making processes. 

4. Ensure that stakeholders within the SSC are afforded opportunities for input.

5. Develop a systemic data driven approach to assess school programs as to their individual impact on student achievement, thus driving the allocation of funds.

6. Increase the number or students who meet their A-G requirements. 

7. Continue to use collaboration time to modify teaching strategies to meet students’ needs.

8. Needs and gather evidence that modifications are occurring (such as lesson plans, differentiation, common assessments, etc.) 

9. Have a consistent schoolwide homeroom program.


Rationale: 
Through the self-study process, Valley High School staff found that there is a need to improve the use of data to drive instruction and monitor student achievement.


Growth Targets:
The percentage of students scoring Proficient and Advanced will increase by 5% on the CST ELA, Math, social Studies and Science and the percentage of students scoring FBB, BB, and Basic will decrease by 5%. The percentage of students passing CAHSEE will increase by 5% in the first attempt. Participation rates on March CAHSEE will exceed 95%. 


ESLRs Addressed:
Effective Communicators and Critical Thinkers

	Col. 1
	Col. 2
	Col. 3
	Col. 4
	Col. 5

	SPECIFIC TASKS
	PERSON RESPONSIBLE
	PROFESSIONAL

DEVELOPMENT/

RESOURCES
	EVALUATION
	TIMELINE

	T2. Train all staff members on data-driven decision making protocol utilizing the assessment and management system.

Critical Area: #1
	Lead: Principal
Assist: Teacher trainers, learning director, assistant principals, 
department chairs, course-alike leaders, literacy and math coaches, ELD coordinator

	PD1. School-wide training in:

A. Aeries

B. Illuminate

C. SEIS

D. Oracle

E. Grade Cam

 Funded by SIG and site resources
	E1. Log-in report for assessment and management system five times per yr. (See timeline)

E2. PD Sign In Sheets


	T1. After each benchmark and following CELDT release 

	T3. Design, submit to ILT for approval, and use a data protocol system for analyzing the following assessments by grade, department, course, teacher, and student:

1. Common Assessments in English-Language Arts, Mathematics, Social Studies, Science, and Foreign Language
2. Benchmark Assessments in English-Language Arts, Mathematics, Social Studies, and Science (4 times per year)
3. CAHSEE Results (July, November, February, March, May)
4. California Standards Test (August)
5. CELDT (February)
Based on the protocol, a data review sheet will be completed for the course and teacher following each assessment.
  Critical Areas: #1, #5, #8

	Lead: Learning director
Assist: Department chairs, course-alike leaders, literacy and math coaches, ELD coordinator

	PD2. Training for department chairs in analyzing common assessments.

PD3. Data chats regarding common assessments facilitated by learning director, department chairs, course-alike leaders, literacy and math coaches, and ELD coordinator, after every common assessment and benchmark

PD4. Data chats regarding benchmark assessments facilitated by administrator responsible for each department within two weeks of benchmark administration.

PD5. CAHSEE, CST and CELDT data review facilitated by principal with whole staff
	E3. Improved common assessment scores each administration (score reports and data review sheets)

E4. Improved performance on each benchmark by increasing the number of students moving up one performance level. (score reports and data review sheets)

E5. Increased percentage of 10th, 11th, & 12th graders scoring proficient on CAHSEE, and increased pass rates from the mock CAHSEE in grade 9 to the grade 10 CAHSEE (CAHSEE results)

E6. Increased percentage of 9th, 10th, & 11th graders scoring proficient or advanced on CST

E7. Increased reclassification rates from EL to fluent status
	T2. One to three Common Assessments every 6-week grading period 

T3. After each benchmark (4 per year, per District calendar)

T4. CAHSEE results: March & May for 9th & 10th grades: July, Nov, Feb for 11th & 12th grades

T5. CST results: August

T6. CELDT results: February



	T4. Continue to monitor the process that ensures Valley students are enrolled in a-g courses, and passing those courses with grades of A, B, or C.

Critical Area: #6
	Lead: Assistant principal of guidance
Assist: Learning director, lead counselors, counselors, higher education coordinator
	Planning meetings funded through SIG; professional development provided through the Santa Ana Partnership, GEAR UP and Achieving College network

	E7. Increased enrollment in a-g courses. Increased a-g completion rates as measured by a-g completion reports from Illuminate. Decrease in D/F grades as measured by Aeries grade book report
	T7. Enrollment reports each September and February; pass rates every 6 weeks

	T5. Develop and implement a consistent grading policy across all course alike groups, including a policy regarding homework and class work requirements, and a plan to reduce failure rates

Critical Areas: #6, #7, #8
	Lead: Learning director
Assist: Assistant principals according to departmental supervision assignments, department chairs, literacy and math coaches, ELD coordinator
	Departmental and course-alike planning meetings to develop reasonable, equitable grading policies, funded through SIG 

	E8. Course-alike grading policies

E9. 6 week grade analysis reports by course and teacher reflecting a decrease in the percentage of D and F grades


	T8. Each 6-week grade reporting cycle

	T6. The most current student data from the following list will be used to develop the master schedule and for placement of students in core classes:

1. CAHSEE status 

2. CELDT proficiency levels

3. CST performance levels

4. District benchmarks 

5. IEPs

6. Grades

7. Teacher recommendation

8. Student self-selection of courses

9. ELA and math placement tests

     10.   Reading level performance indicators

Critical Areas: #2, #5, #6


	Lead: Learning director 
Assist: Assistant principal of guidance, counselors, department chairs including special education chair (for students with IEPs), literacy and math coaches, ELD coordinator

	PD6. Student achievement data, Academic Guidance Reports, AVID four year college plan, CELDT/CST data
	E10. Master Schedule offerings in relation to student data reports

E11. IEP summaries

E12. Grade reports

E13. Teacher recommendation documents 

E14. Student course requests

E15. Reduced number of schedule changes after start of each semester
	T9. June-Oct for 1st semester

T10. Dec-Feb for 2nd semester

	T7. Develop, implement and monitor a system for informing students of individual progress on multiple measures and setting individual goals

Counselors meet with students

Homeroom (Grade Checks)

Aries Student Portal
Aries Parent Portal
Grades posted in classrooms
Critical Area: #9
	Lead: Learning director
Assist: Assistant principal of guidance, AVID coordinator, counselors, literacy and math coaches, ELD coordinator
	PD7. Development, implementation, and monitoring of a student data tracker in a process led by learning director and assistant principal of guidance, funded through SIG

PD8. Training for teachers and counselors on data chats and goal setting with individual students funded through SIG


	E16. Regular data chats held with individual students by classroom teachers

E17. Regular updating of student data trackers by all students 
	T11. Develop data tracker by January, 2012

T12. Train staff on data chats and use of data tracker by June, 2012

T13. Implement data chats and use of data tracker in September, 2012, following each common assessment and benchmark

	T8. Develop, implement and monitor academic intervention programs for students not mastering content standards and/or not passing classes

1. English Language Arts
2. Mathematics
3. Accelerated Reader

4. Mastering Content Standards

5. Algebra I support classes

6. Bridge classes

7. CAHSEE prep

8. Online Classes (Titan & Plato)

Critical Areas: #2, #5, #6


	Lead: Learning director
Assist: Assistant principals according to departmental supervision assignments, department chairs, literacy and math coaches, ELD coordinator, counselors, AVID teachers
	PD9. Professional development on effective corrective teaching practices

PD10. Utilize student achievement data to determine targeted students.

PD11. Develop entry and exit criteria for intervention programs

PD12. Procedure for ensuring participation in intervention

PD13. ValleyTHINK 
PD14. Nicholas Academic Center


	E18. Written Academic Intervention Plan with entry and exit criteria

E19. Pre and post assessments for each program

E20. Pre and post score reports

E21. Student attendance reports
	T14. Develop during summer of 2011

T15. Implement in September of 2011

T16. Monitor every 6 weeks


<end Goal 1>


Rationale:
Based upon classroom observations conducted by the WASC Visiting Committee, the recommendation was for Valley staff to improve student engagement in classrooms.


Growth Targets:
The percentage of students scoring Proficient and Advanced will increase by 5% on the CST ELA, Math, Social Studies and Science and the percentage of students scoring FBB, BB, and Basic will decrease by 5%. The percentage of students passing CAHSEE will increase by 5% in the first attempt. Increase daily attendance by 2%.


ESLRs Addressed:
Effective Communicators and Critical Thinkers

	Col. 1
	Col. 2
	Col. 3
	Col. 4
	Col. 5

	SPECIFIC TASKS
	PERSON RESPONSIBLE
	PROFESSIONAL

DEVELOPMENT/

RESOURCES
	EVALUATION
	TIMELINE

	T9. Provide professional development in:

1. Student engagement strategies

2. Standards-based instruction with and beyond the textbook

3. Strategies requiring higher order thinking skills

4. Math skills

5. ECO  

6. Thinking Maps training

7. UCI project 

Critical Area: #1


	Lead: Principal
Assist: Learning director, assistant principals, Instructional Leadership team
	PD15. External consultants funded through SIG

PD16. County and District provided professional development

PD17. Teacher-led workshops

PD18. Conference attendance funded through SIG
	E22. Monthly walk-throughs by administration and teachers, including teacher leaders, with data compiled and analyzed and shared at monthly staff meetings

E23. Staff meeting agendas


	T17. Monthly walk-throughs starting September of 2011

T18. Monthly staff meeting discussion staring September of 2011

	T10. Develop and implement a program of schoolwide student literacy strategies and writing across the curriculum to reinforce academic language.

Critical Area: #2


	Lead: Literacy Coaches
Assist: Learning director, Valley Literacy Task Force, ELD coordinator

	PD19. Improving Academic Literacy (IAL) Grant

PD20. AVID training, OCDE and SAUSD PD

PD21. Thinking Maps Training


	E24. Quarterly department meetings dedicated to looking at student writing using a common rubric

E25. Peer observations/ lesson study with IAL staff
	T19. Implement 2011-2012

T20. In Progress, 2013

	T11. Implement Accelerated Reader in grades 10-12.

Critical Area: #2


	Lead: Principal
Assist: Learning director, literacy coaches, ELD coordinator, librarian, department chairs,
ELA teachers, computer technician
	PD22. Professional Development in Accelerated Reader for grades 10-12 ELA teachers

PD23. Computer technician to ensure access to AR internet resources
	E26. Analysis of rubric scores by department

E27. Accelerated Reader reports of goals set and reached
	T21. Professional Development through 2013

T22. Monitoring: June 2013 report

T23. Goals set in September, 2013 and February, 2014

T24. Goal completion rates checked in January & June



	T12. Develop 6- week sections of engaging instruction aligned with state standards and district pacing charts.
Critical Areas: #7, #8
	Lead: Learning Director
Assist: Assistant principals according to departmental supervision assignments, department chairs, literacy and math coaches, ELD coordinator, teachers
	PD24. Collaboration time in department meetings to work on aligning the curriculum, as well as program planning time funded through SIG 
	E28. Six week aligned unit plans document for each course

E29. Review Dropbox documents for each of core content areas
	T25. Develop: July-August 2013 for the first semester 2013 alignment.



	T13. Develop one or more common assessments for each six week unit, and refine common assessments based upon analysis of data (grades, test scores, benchmark scores, CST scores, CAHSEE scores)
Critical Area: #8
	Lead: Learning director 
Assist: Director and staff of research and Evaluation of Santa Ana Unified, assistant principals according to departmental supervision assignments, department chairs, literacy and math coaches, ELD coordinator
	PD25. Training on use of District’s test question item bank, and data analysis protocols
PD26. Program planning time and release days funded through SIG 
	E30. Common assessments

E31. Common assessment score reports
	T26. One to three common assessments every six weeks

T27. Analyze data after every common assessment

T28. Analyze common assessments in comparison to other available data, on an ongoing basis


 <end Goal 2>

Goal
 Rationale: 
 Based on classroom observations, WASC recommends that Valley staff improve student engagement practices.

Growth Targets: 
Survey data from students, parents, teachers and other staff will evidence increased engagement in school decision-making processes and awareness of school programs, student achievement, and roles and responsibilities. Increase attendance at parent meetings. 


ESLRs Addressed:
Critical Thinkers, Self-directed Learners and Effective Communicators

	Col. 1
	Col. 2
	Col. 3
	Col. 4
	Col. 5

	SPECIFIC TASKS
	PERSON RESPONSIBLE
	PROFESSIONAL

DEVELOPMENT/

RESOURCES
	EVALUATION
	TIMELINE

	T14. Define the roles and responsibilities of the Instructional Leadership Team

Critical Area: #3
	Lead: Principal
Assist: ILT

	PD27. Provide a document to all staff in which the roles and responsibilities are defined

PD28. Establishment of consensus model for use by ILT
	E32. Survey data from teachers

E33. Agenda and minutes of ILT meetings, distributed to all staff members in a timely manner
	T29. Ongoing through 2013

	T15. Parent meeting schedule established and adhered to (Spanish speakers the first Wednesday of each month, English speakers the second Wed at 10 A.M. and 6 P.M.)

	Lead: Principal
Assist: Community Liaison
	PD29. Refreshments

PD30. Handouts

PD31. Guest Speakers

PD32. Surveys of needs and areas of interest

PD33. Flyers to advertise

PD34. Automated phone calls
	E34. Roll sheets from meetings

E35. Survey results
	T30. Ongoing through 2013

	T16. Elections for School Site Council (SSC) and English Learner Advisory Council (ELAC) will be held
T17. Parent and student participation are in compliance with State regulations. 
Critical Area: #4
	Lead: ELD Coordinator
Assist: Outreach

	PD35. English/Spanish documents
	E36. Attendance/sign-in sheets at School Site Council and English learner Advisory Council

E37. Election results posted on VHS school website

E38. FPM Audit
	T31. Elections: Sept 2012

T32. Monthly, on the first Wednesday of each month 

	
	
	
	
	

	T18. External groups and organizations, such as participants in High School Inc., ValleyTHINK, and the Nicholas Academic Center (NAC) will meet on a monthly basis to ensure collaboration and mutual program support.
T19. Meeting dates to be published to school community and posted on school web site.
	Lead: Principal
Assist: 
· Administrative Team

· FOCUS Coordinator

· Director of NAC

· ValleyTHINK Coordinator

· High School Inc. Advisory

Committee
	
	E39. Meeting minutes and agendas

E40. ValleyTHINK Evaluation Data

E41. NAC evaluation data

E42. High School Inc. 
	T33. Monthly


<end Goal 3>
Appendix

Effective Classroom Observations Staff Rollout

Fall 2012

Valley High School

Cambridge Education

Purpose

Effective Classroom Observation (ECO) is a framework for conducting classroom visits to provide meaningful feedback on class lessons. The difference between ECO and other class visits is that ECO focuses only on student learning—it is focused on what students are learning as opposed to what the teacher is doing. ECO is used to provide teachers with a tool to have professional conversations centered on improving student learning. For leaders, ECO serves as a framework for informing strategic school development plans and professional development planning. 
Payoff
Using ECO as a teacher helps to build professional learning communities by giving a consistent and agreed upon approach to visiting classrooms and giving meaningful feedback about student learning. As the observer, you have the opportunity to see how learning happens in colleagues’ classrooms and take valuable strategies back to your own students. As the observed, the debrief session allows an opportunity to hear meaningful and specific feedback about when learning was best for students and when learning could be better. The debrief provides an opportunity to develop ideas and strategies to improve learning for our students.

Process

The scope of work for implementing Model Classrooms:
1. Train trainers in ECO training

2. Continue mentored support for Learning and Teaching Leaders

3. Create consistent ECO systems and procedures for each department

4. Train the first cohort of classroom teachers with ECO

5. Implement systems to allow for peer visitation

6. Evaluate effectiveness of ECO

7. Train the second cohort of classroom teachers with ECO

8. Continue to train additional cohorts until 100% of Valley certificated staff members have

been trained

Timeline for ECO Implementation:

	Month 
	Action
	Personnel Involved

	September
	· Train the trainers

· Deliver training

· Prep trainers

· Determine consistent ECO procedures for departments

· Monitor LTLs observing lessons in teams of 3
	CE consultants

Coaches

Learning Director

LTLs

Model Cla

	October


	· Conduct mentor support for Learning Director/Coaches

· 2 hour ECO training prep meeting

· Conduct training for first cohort of teachers

· Agree department procedures for conducting ECO, including procedures for peer visitations
	CE consultants

Coaches

Learning Director

Cohort 1 of teachers

LTLs

	November
	· Support teachers and LTLs with ECO visits

· Monitor processes in each department

· Create evaluation system with Learning Director

· Determine cohort 2 teachers
	CE consultants

LTLs

Coaches

Cohort 1 teachers

Learning Director

	December
	· Conduct ECO training for cohort 2 teachers 
	CE consultants

Learning Director

Coaches

Cohort 2 teachers

	January-June
	· Continued support with ECO and evaluate current practices
	CE consultants

Learning Director

LTLs


Key Performance Indicators
1) Finalized plan for use of ECO by Learning Director, Coaches and LTLs 

2) Finalized plan for training of remaining faculty by LTLs

Record for Observer and Teacher

Thank you for enabling us to observe student learning in your classroom. Through our understanding of how well students are learning, we measure our success towards the school’s priority goals.

This is a reminder of the things we discussed after the observation. We hope you found our discussion useful. If you have any comments or concerns, or would welcome support to improve student learning, please ask.

	Observation of Teaching and Learning
	Class
	
	Grade
	

	Observer’s name
	
	Observation time and date
	
	Students present
	

	Grade
	
	Student Grouping
	
	Number on roll
	

	Subject
	
	Planned Links
	
	# Support assistants
	
	# Other adults
	

	Context and objective:

	Summary Feedback:

	Student learning was best when:

· 
	Student learning could be better if:

· 

	When we next observe learning in your classroom, our focus will be on:

Professional development in this aspect will/will not be provided by the school


Signed and dated (Teacher)…………….….… Signed and dated (Observer) …………..………

 (Observer’s Notes)

	Observation of Teaching and Learning
	Class
	
	Grade
	

	Observer
	
	Observation time and date
	
	Students present
	

	Grade
	
	Student Grouping
	
	Number on roll
	

	Subject
	
	Planned Links
	
	# Support assistants
	
	# Other adults
	

	Context:

	Evidence and evaluations about how well students are learning and how teaching supports this;

	Student learning was best when:

· 
	Student learning could be better if:

· 
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